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ABSTRACT

Institution: Mississippi State University
Major Field: Instructional Systems and Workforce Development
Major Professor: Chien Yu
Title of Study: Teachers’ perceptions of using social media for classroom instruction in
secondary schools
Pages in Study: 125
Candidate for Degree of Doctor of Philosophy
Much research has been done to explore social media on students and instructors and
their perceptions of social media use in higher education, but little research has been done on
teachers in secondary education and their perceptions of social media use in the classroom. Due
to the lack of research, the purpose of the study was to examine teachers’ perceptions of social
media use to improve students’ learning and students’ engagement and if their perceptions
varied by selected demographic variables. The study was conducted in three northeast
Mississippi secondary schools, a 6th and 7th grade school, 8th and 9th grade school, and 10th12th grade school, during the spring semester of 2021. A survey instrument, Social Media Survey
for Secondary Teachers, was used in the study. The study was completed by 53 participants (44
females and 9 males).
The research design for this study was descriptive and causal comparative. The study
found that teachers’ perceptions of social media use for classroom instruction to improve
students’ learning and students’ engagement was neutral. Also, a statistically significant
difference was found between teachers’ current position (e.g., special education teachers and
other teachers) and the use of social media in the classroom to improve students’ learning.

However, there was no statistically significant difference found between teachers’ perceptions of
the use of social media in the classroom to improve students’ engagement and the demographics:
gender, age, race, teacher certification, years taught, years at current school, teachers’ current
position, number of subject(s) taught, years at current position, number of grade levels taught,
and number of social media used.
The findings of this study provide information for teachers, administrators, and school
districts so they may determine if they will use social media. Further research is recommended
using more school districts, which can provide more data for comparison and a better
understanding of teachers’ perceptions of social media use in the classroom for students’
learning and students’ engagement. In addition, further research should be done on teachers’
current position and their perceptions of using social media to improve students’ learning.
Keywords: perceptions, learning, engagement, social media
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CHAPTER I
INTRODUCTION
Gedik and Cosar (2020) stated that, “social media is a common term used for online tools
and websites that allow mutual interaction by enabling users to share information thoughts,
interests, and feelings” (p. 7). According to Huang and Capps (2013), a social network is a “webbased service that allows individuals to (a) construct a public or semipublic profile within a
bounded system, (b) articulate a list of other users with whom they share a connection, and (c)
view and traverse their list of connections and those made by others within the system” (p. 3). As
a result, social networks are connecting the world like never before (Ahern, 2016) and changing
the way people communicate, learn, and teach (Griesemer, 2012).
Social media is one of the most commonly used applications in the Internet world (Gedik
& Cosar, 2020). Social media offers a mechanism for the audience to join, link, and interact with
each other and their shared friends through instant messaging or social networking sites (Peet &
Haase, 2017). It has been reported that 49% of 18–29-year-olds and 42% of 30-49-year-olds use
some forms of social media, but after 50 years of age, the percentage of people who use social
media decreases (Perrin, 2019). Some examples of social media include Facebook, Twitter,
Instagram, and YouTube. According to Wang (2013), Facebook and Twitter are commonly used
at the college level, and many college students have integrated those sites into their everyday
lives.
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Social Media in Education
The public and other organizations are pushing for school districts to incorporate social
media in class (Bartow, 2014). Most kindergarten through 12th grades and higher education are
incorporating social media into current courses (Bartow, 2014). Therefore, the influences of
social media in the classroom are constantly growing. Additionally, educators using social media
are seeing positive students’ engagement (Chromey et al., 2016). That engagement is inspiring
students to relate to each other and increase their interest in the school environment and
curriculum (Abe & Jordan, 2013). According to Starr-Glass (2020), “engagement is commonly
identified by specific facets that can be observed in learners and in their relationships with the
learning environment” (p. 126).
Some teachers are using social media as a resource for their lesson (Burbules, 2016),
which can create an effective and engaging learning environment (Casey & Wells, 2015).
Researchers argued that these environments encourage larger levels of student enthusiasm and
engagement and allow students to use higher order thinking (Casey & Wells, 2015). Vasek and
Hendricks (2016) believed that teachers throughout the United States have embraced social
media as a pedagogical tool that enhances interactions with students and parents, improves the
traditional classroom curriculum, and improves professional development. While some
researchers believed that the success of social media in education depends on attention,
participation, collaboration, network awareness, and critical consumption (Bartosik-Purgat et al.,
2017), other researchers believed that prolonged use of social media can affect a student, parent,
teacher, or other’s daily life negatively (Bulu et al., 2016). As a result, one must be careful how
they use social media in everyday life and education.
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The use of social media has become more evident, especially in college. Some
researchers believed that social media can be an enhancement to higher education and can help
embrace additional knowledge among a class community (Churcher et al., 2014). A study
completed in over 1,800 colleges showed that 92% of the participants in the study used Facebook
for over an hour every day (Ahlquist, 2014). Some professors indicated that the use of social
media helps bring their lessons to life (Scott & Stanway, 2015), which can lead to students
enjoying class and becoming more focused. Scott and Stanway (2015) found “that 80% of the
university faculty in the United States of America had used YouTube in their teaching…” (p.
92). In another study, instructors were adopting social media faster because they saw a positive
relationship between the students’ engagement and university activities (Scott & Stanway, 2015).
Social media used in colleges has some advantages. Students feel that they have a voice
in their course that is taught through social media (Churcher et al., 2014). They are involved in
the logistics and discussions in the course which creates an ownership among the students
(Churcher et al., 2014). In addition, students may learn at their own pace in a potentially lessthreating atmosphere, processing and digesting the information on their own (Churcher et al.,
2014). For the professor, they can extend traditional course periods outside the synchronous
meeting, permitting the students to engage in asynchronous learning at times that are convenient
to them, which allows them to participate more regularly (Churcher et al., 2014). Through social
media, professors can guide the students’ discussions in the directions they want them to go
(Churcher et al., 2014). Also, some professors can make their lectures more interactive, and the
students can participate in the lessons (Odom et al., 2013).
Although advantages exist, some disadvantages also exist. Some students in colleges
suggested that social media is a distraction in class if it is not used appropriately (Odom et al.,
3

2013). Students were also concerned with keeping up with multiple social medias. They were
scared they would miss important information if they could not get on certain social media
(Odom et al., 2013). Lastly, internet access was another disadvantage of using social media in
college. Some students do not have access to the internet and would miss important information
if it were sent through social media (Odom et al., 2013).
Teachers’ Use and Perceptions of Social Media in Education
Teachers and students are spending more time on social media than they do on their
classwork and teaching (McMeans, 2015). Using social media in class is becoming more
common. Social media has the ability to close the gap between the learners and teachers and
enable learners from all parts of the world to learn and work together without any obstacles
(Oguguo et al., 2020). According to Ahmed (2016), teachers using social media can increase
interactions between them and their students. In addition, teachers believed that it would improve
the relationships between media and technology use in language and literacy skills (Li et al.,
2014). VanDoorn and Eklund (2013) stated, “the challenge for educators is how to use social
media which is, after all, social - to enhance learning outcome” (p. 1). Giebelhausen (2014)
further stated, “when teachers use social media to its fullest potential, it allows for many new
possibilities for the classroom…” (p. 39). If social media is used properly, it can have a great
impact on learning. Educators have a duty to help students use social media as an instrument that
teaches, strengthens commitments, and contributes to social change (Ahlquist, 2014).
Educators have an interest in what kind of social media students are using daily (Bartow,
2014), which can lead to teachers using social media as a learning tool. Some teachers believed
that if social media is used in education, it can improve teachers’ formal and informal structure
in the classroom (Albalaw, 2017), which can lead to innovative methods of learning. Teachers
4

can help students find appropriate resources and experts and build a connection within social
media with their students (Dogan & Gülbahar, 2018). According to Ansari and Khan (2020),
some teachers used social media to post contents for students to read, and they believed that
social media builds a better learning environment. Other teachers believed that social media
usage in education might change their interest from learning concept to learning creation
(Aldahdouh et al., 2020). However, other teachers thought they would not be able to think deeply
about their teaching; or they would lose the creative side of their teaching (Ansari & Khan,
2020).
Social Media and Digital Natives in Education
The influence of social media in the classroom is constantly growing. Social media can
help students be more active and resourceful in their own learning (Poore, 2016). Educators that
used social media for joint and reflective work saw positive students’ engagement (Chromey et
al., 2016). This engagement helped inspire students to relate with one another and increase
engagement and interest in their education (Abe & Jordan, 2013).
Digital natives are people that were born in a time where social media was a
commonplace, and that is all they know. These students learn differently than the previous
generations (Jones et al., 2010). They can be inspired by social media; therefore, the educator has
a vital role in facilitating the use of social media for educational purposes. Some teachers are
digital immigrants, and they struggled with the digital native population. Other teachers are not
technologically savvy, or they refused to use it in their class for lack of interest or knowing how
to use it (Ahern, 2016). Some teachers think that if it is not taught and used correctly then it can
be dangerous (Ahern, 2016); students can get off task and be on their personal social media (Abe
& Jordan, 2013). If not monitored correctly, students can use classroom social media sites as a
5

source of bullying or online stalking (Ahern, 2016). Social media can have positive and negative
effects in education depending on how it is taught and observed in the classroom setting.
School District to be Studied
The school district that was used in this research study consisted of eight public schools
serving 3,000 students in northeast Mississippi. Three of the eight public schools were used in
the study, a 6th and 7th grade school, 8th and 9th grade school, and 10th-12th grade school. The
majority enrollment was 78% Black. In the spring of 2021, there were 198 teachers in the entire
school district and 122 were secondary teachers, grades 6th through 12th. The school district
provided users with access to websites or tools that allowed communication, collaboration,
sharing, and messaging among users. Users were expected to communicate with appropriate and
courteous conduct while online. Posts, chats, sharing, and messaging were monitored. Teachers
could use social media for educational purposes by asking the technology department to open
certain social media at the time they would like to use it. Since 2015, the school district has used
two forms of social media, Facebook, and Twitter. Facebook was used to display events that
were going on in the schools and pictures of students or faculty and others when they received
awards. Twitter was used to broadcast scores for sports and to display student athletes that had
received rewards for their academics in the classroom and performance on the field. The main
departments that used social media were the technology department, different school clubs, and
school principals. When the technology department used social media, they were announcing
updates that would take place on the district computers and telling parents and teachers about
different websites. Also, the technology department informed the parents as well as the students
when the school website would be down. Clubs used social media when they were displaying
accomplishments of their students and the club; principals used social media when they were
6

recognizing the students or teacher of the month. Social media was also used to give weather
updates or early release information to parents, students, and school staff.
The school district encountered some problems when it came to social media sites being
used. Some of the problems included that the information on the social media was not kept up to
date –i.e., the information on social media was from the previous year or the names at the bottom
of some pictures were not correct. Otherwise, the district stayed current with the information
posted on the district’s social media sites.
Statement of the Problem
Since the 1990s with the arrival of social media sites, our society has been flooded with
the use of social media in everyday life and education (Nagel et al., 2018). Research completed
using college-level students and professors, and their perceptions of social media use for learning
and engagement in the classroom, showed that social media can improve learning in the
classroom. However, there is limited research on teachers’ perceptions of social media use and
integration into the learning environment at the secondary school level (Gleason & von Gillern,
2018; Muls et al., 2019). Therefore, the problem of this study was there is a lack of empirical
evidence examining secondary teachers’ perceptions of social media as a learning and
engagement tool at the secondary level.
Purpose of the Study
The purpose of the study was to examine secondary school teachers’ perceptions of social
media use for classroom instruction to improve students’ learning and students’ engagement and
if their perceptions varied by selected demographic variables. The study will help other teachers
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and administrators understand teachers’ perceptions of social media used for classroom
instruction to improve students’ learning and engagement.
Research Questions
The study focused on teachers’ perceptions of using social media for classroom
instruction in secondary schools. This study was designed to answer the following questions:
1. What are teachers’ perceptions of the use of social media in the classroom to improve
students’ learning?
2. What are teachers’ perceptions of the use of social media in the classroom to improve
students’ engagement?
3. Is there a statistically significant difference between teachers’ perceptions of the use
of social media in the classroom to improve students’ learning and among the
selected demographics: (a) gender, (b) age, (c) race, (d) teacher certification, (e) years
taught, (f) years at current school, (g) teachers’ current position, (h) number of
subject(s) taught, (i) years at current position, (j) number of grade levels taught, and
(k) number of social media used?
4. Is there a statistically significant difference between teachers’ perceptions of the use
of social media in the classroom to improve students’ engagement and among the
selected demographics: (a) gender, (b) age, (c) race, (d) teacher certification, (e) years
taught, (f) years at current school, (g) teachers’ current position, (h) number of
subject(s) taught, (i) years at current position, (j) number of grade levels taught, and
(k) number of social media used?
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Significance of the Study
The study examined secondary school teachers’ perceptions of the use of social media in
the classroom to improve students’ learning and students’ engagement and if their perceptions
varied by selected demographic variables. Teachers’ perceptions about social media are
important for the proper use of social media in education. In addition, an in-depth understanding
of teachers’ perceptions of social media can be an important step in understanding the
relationship between important educational outcomes, such as better use of social media in
education, assessment using social media, and active student participation (Kaban, 2021). The
results of this study are significant because they can provide quantitative data on teachers’
perceptions of the use of social media in the classroom to improve students’ learning and
students’ engagement. The findings will also help fill the gaps in literature that relates to
teachers’ perceptions of social media use and integration into the learning environment at the
secondary school level to improve students’ learning and students’ engagement. Understanding
teachers' perceptions can effectively expand knowledge about using social media to support
students’ learning and students’ engagement. Furthermore, the study's findings may also provide
school administrators, curriculum specialists, educational technology professionals, and
professional development specialists with effective instructional strategies to share with teachers
during professional development sessions. Lastly, the findings of study can provide support for
those teachers who have not used social media or thought about using it, to use social media to
improve students’ learning and students’ engagement in the classroom.
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Limitations
The limitations for this study were as follows:
1.

The results were limited to the honesty of the participants in completing the
survey instrument.

2.

The findings of the study were limited to the validity and reliability of the
instrument.
Delimitations

The delimitations for this study were as follows:
1.

There are eight schools in the district. However, only three schools, a 6th and 7th
grade school, 8th and 9th grade school, and 10th-12th grade school, which employ
6th – 12th grade teachers during the 2020-2021 school year were used in the study.

2.

Teachers came from one school district located in the northeast part of
Mississippi.

3.

The findings of the study were generalized to the school district being studied.

4.

Data were collected in the spring of the 2021 school year.
Definitions of Terms

The following definitions provided the readers with a basic understanding of terms used
in this study:
App – is an application designed for electronic devices (Merriam-Webster, n.d.).
Blogs – are websites that contain online personal reflections, comments, and often hyperlinks
provided by the writer (Merriam-Webster, n.d.).
Facebook – is a popular free social networking website that allows registered users to create
10

profiles, upload photos and video, send messages and keep in touch with friends, family,
and colleagues (Zeevi, 2013).
Instagram – is an online photo-sharing service that enables users to take pictures with their
mobile devices add a variety of filters, and post their pictures to a stream (Junco, 2013).
Perception – is a thought, belief, or opinion, often held by many people and based on
appearances (Cambridge University Press, n.d.).
Social media - is defined as forms of communication through which users create online posts to
share information, ideas, messages, and other contents (Dictionary.com, n.d.).
Twitter – is a website where people can post short messages about their current activities or
write a short message (Definitions.net, n.d.).
YouTube – is a free video-hosting website that allows members to store and serve video
content (Dictionary.com, n.d.).
Web 2.0 – is a second generation of the World Wide Web that is focused on the ability for
people to collaborate and share information online (Harris & Rea, 2009).
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CHAPTER II
LITERATURE REVIEW
This chapter discusses current literature relevant to teachers’ perceptions of social media
use for classroom instruction. The literature review covers the following topics: overview of
social media and social network, benefits and drawbacks of social media, studies of Facebook
and Twitter, classroom instruction and learning with social media, teacher/student
communication using social media, teachers’ attitudes and perceptions of social media, social
media in college classes, and students’ perceptions of social media.
Overview of Social Media and Social Network
According to Edosomwan et al. (2011), “social media is a phenomenon that has
transformed the interaction and communication of individuals throughout the world” (p. 1).
Social media is present everywhere, and most would argue that it is popular among college
students (Gedik & Cosar, 2020). Also, social media and digital technologies have become
attractive to younger generation, and they spend a large amount of time on them (Li et al., 2014).
Social media are interactive, and a person can create, edit, or share information. Unlike normal
one-way media such as television, social media are two-way dialogue in which control is
decentralized and open to many users (Duncan & Barczyk, 2016). Research shows that social
media use is growing daily among teenagers and young adults (Bulu et al., 2016). A study by
Bulu et al. (2016) reviewed 9 to 16-year-old social media users and their habits and nearly 70%
of the children used internet regularly, and 66% used social networks at least once a day. Social
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media use has developed as a regular practice among people and has taken over some of their
lives (Edosomwan et al., 2011). Social media allow people to socialize and groups to
communicate quickly and concisely (King, 2008). According to VanDoorn and Eklund (2013),
social media creates great attention, as much from the virtual acquaintance as from the teacher.
In this study, social media and social networks were used interchangeably. Social
networks are networks where one must enroll themselves in the network and then interact with
one another through discussion boards, by posting links, or by sharing files (Cortés & Lozano,
2014). They can be useful instruments in improving learning and inspire interpersonal
interactions among students and teachers (Oguguo et al., 2020).
In the 1990s, social networking sites were created. Some of those sites included Six
Degrees, Black Planet, Asian Avenue, and MoveOn. Those sites, including sites for public policy
support and a social network fashioned on a web of contacts models, were online social sites
where people could network (Edosomwan et al., 2011). Starting in 2000, social media use was
increased as social networks moved forward. Some social media that were launched were
Fotolog, Friendster in 2001, Myspace, LinkedIn, Last.fm in 2003, Facebook Harvard and
Dogster in 2004, Yahoo!360 and YouTube in 2005 (Oguguo et al., 2020).
Interactions on social networks are changing conversations among students.
Communication is taking place online through a computer in social network rooms instead of
face-to-face interaction (Bekalu et al., 2019). According to Bekalu et al. (2019), a large majority
access their social networks twenty or more times a day. People are becoming addicted to social
networks because they are addictive (Mingle & Adams, 2015). Some educators see social
networks as negative distractions in the education process, and that distraction may decrease the
learning process (Oguguo et al., 2020). On the other hand, others see social media as a positive
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distraction because it keeps the students’ interest and makes learning fun (Oguguo et al., 2020).
Although social media can be a positive and negative distraction today, it has not always been
around. As the years progressed and researchers learned more about the internet, more affordable
and up-to-date social media were formed, which had advantages and disadvantages to them.
Benefits and Drawbacks of Social Media
Social media plays an important role in our culture, economy and how the world is
viewed (Amedie, 2015). It “has removed communication barriers and created decentralized
communication channels and opened the door for all to have a voice…” (Amedie, 2015, p. 3).
Social media allows individuals to participate in conversations, engage and connect to
communities, and provide a platform of directness (Chromey et al., 2016), that can create
benefits as well as issues in social media.
There are many benefits of social media. One benefit of social media is easy access.
According to Mingle and Adams (2015), social media can be accessed on a desktop, laptop,
iPad, and cell phone. Those media make it easy for people to be anywhere and still view and
receive information. Some educators believe that social media offers learners a chance to
develop and improve their reading habits because learners become obsessed with electronic
devices and accordingly, they can access reading material and games through that device (Moyo
& Abdullah, 2013). In addition, students can voice their opinion better through social media
because they are not face to face (Mingle & Adams, 2015). Some students feel more comfortable
to say what they like without having to deal with the facial expression of the person they are
saying it to or the possible reaction they might receive from that person (Mingle & Adams,
2015). According to Apeanti and Danso (2014), “students believed that it would be enjoyable for
lecturers to use social media because their grades would be better, and it would be easier to
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contact lecturers through social media if they held lecture hours on social media” (p. 3). In some
cases, students gained more vocabulary and improved writing skills when they participated on
Facebook and Twitter in class (Yunus et al., 2013). Also, students exchanged resources and
problems they might have had through social media. Instead of them calling each other, they
could send a message through a social media (Mingle & Adams, 2015). Social media allows
many young people to intermingle in an engaging involved space (Bartow, 2014).
Other benefits of social media include convenience, easy connection with friends and
family, forming of groups with the same likes, and networking (Mingle & Adams, 2015). Social
media is not restricted to desktop or laptop computers. It can also be opened through mobile
devices, which makes it convenient to most individuals because they have some forms of a
mobile device (Mingle & Adams, 2015). Family and friends can communicate when they want
and for long periods of time, which allows family and friends to connect around the globe
(Amedie, 2015). Another benefit includes forming groups with the same likes. When people find
others who like the same thing as them, it is easy to communicate, which can help people not feel
lonely (Mingle & Adams, 2015). Additionally, social media allows people to connect with others
at a deeper level without being scared of revealing one’s true identity (Feyoh, 2022). Social
media also promotes safety and saves lives in times of crises, influences one to be healthier, and
sets one on a path as a life-long learner (Feyoh, 2022). With social media, a person can contact
jobs from another country without having to leave their own country. This is a convenient way to
network.
More benefits of social media in education include allowing students to exchange ideas
about assignments. Students can talk to each other through social media if they are having
problems with their assignments, or if they miss a day of class; they can get the assignment from
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one of their classmates through social media and complete it before they come to school the next
day. Social media can boost students’ engagement and link them to real-world examples of
classroom lessons (Devaney, 2013). Devaney (2013) also stated that some students feel a sense
of freedom to express concerns on social media. If the students cannot be seen, they do not feel
threaten if they want to tell other students how they feel about something in class because they
have a virtual identity. Casey and Wells (2015) stated that social media allow students to
participate, think, contribute, and become active in their learning, which gives the student more
responsibility over their education. It gives the students a chance to become more involved in
their education. Ahmed (2016) implied that, when social media is used successfully, it allows
students to speak to a world far beyond their own community and explore more by plugging into
different networks. Social media in education allows students the “…crucial interactions deemed
necessary to properly function in the technological world that waits beyond the classroom”
(McMeans, 2015, p. 290).
Although social media has benefits, it also has drawbacks. Some drawbacks include
addiction, academic performance decrease, and cyberbullying (Bulu et al., 2016). Addiction to
social media is common. Studies show that social media membership and participation have
increased in current years particularly among teenagers and young adults (Bulu et al., 2016).
Akram and Kumar (2017) indicated that “social media is making the student lazy and
unmotivated and the time they spend on social media is the same time they normally use for
extracurricular activities and therefore take time away from their studies” (p. 13). People are so
focused on social media that they are forgetting about their family, school, and life (Bulu et al.,
2016). The time that they would spend with family is lost to social media and some people are
not even aware of it (Bulu et al., 2016).
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Students’ academics are also suffering because of social media. Kirschner and Karpinski
(2010) pointed out that students who are on social media spend fewer hours per week studying
than those who do not use social media. Mingle and Adams (2015) found that in 2000, 8.9% of
students and 4.4% of students in 2003 indicated that their grades suffered as a result of too much
time on social media and the internet. Students were neglecting their schoolwork and putting
more hours toward social media (Feyoh, 2022).
Although a growing number of faculty members are using social media in the classroom,
some of them find it to have negative effects. According to Bartow (2014), “social media
interrupts formal education by directly challenging prevailing constructions of school, of teacher
and students, and of teaching and learning” (p. 37). Also, the students can become distracted by
technology; therefore, the social media can become addictive. Some researchers suggested that
most students unconsciously get addicted to social media (Mingle & Adams, 2015). They spend
so much time on social media that they lose track of time. Social media can draw the students’
attention away from the lesson and teacher (Abe & Jordan, 2013). When social media are used
without proper awareness, it reduces face-to-face communication, reduces time spent with
friends and family, causes time loss, takes away from daily chores, increases the chances for
cyberbullying to occur, and accelerates internet and game addiction (Bulu et al., 2016).
Another major drawback with social media is that living, breathing human beings are on
the other end of a screen attacking others which is causing people to hurt themselves (Jensen,
2019). This issue with social media is known as cyberbullying. Cyberbullying is “the willful and
repeated harm inflicted on another through the use of computers, cell phones, or other electronic
devices” (Rice et al., 2015, p. 66). Cyberbullying is very common in schools. The National
Children’s Home study in Britain found that more children are reporting that they are being
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bullied on the Internet (Amedie, 2015). More than half middle and high school aged students
nationally reported being a cyberbully target, and most of the students that are cyberbullied are
bullied by their classmate or somebody they know (Rice et al., 2015). Research showed that 73%
of victims know their attacker with 51% of cyberbullying culprits identified as their classmate,
43% as someone they only knew online, and 20% as an in-person, non-classmate relation. This
type of bullying can lead to depression and other medical problems (Rice et al., 2015).
According to Amedie (2015), “depression is one of the inadvertent consequences of
excessive social media usage” (p. 6). A study done by Iwamoto and Chun (2020) looked at
stress, anxiety, and depression while using social media. They found that stress, anxiety, and
depression scores were elevated when students were on certain social media a certain amount of
time (Iwamoto & Chun, 2020). People are not aware of how much time they spend on social
media until it is too late. They are so in tuned with what is going on in social media that it
becomes their life, and it starts to control their life and lead to anxiety or even worse, death
(Amedie, 2015). According to Jacobs (2017), the frequent release of the stress hormone cortisol,
from intense social media usage over time, can cause damage to the gastrointestinal tract, which
can open the gate to an immuno-inflammatory reaction in the body and brain, leading to
depression and anxiety. Some other drawbacks also include exposer to violence and possible
weight gain (Feyoh, 2022). Social media use may cause a person to be less productive in a day
because of the time spent on social media (Feyoh, 2022). Those are some drawbacks of social
media found in the literature.
Facebook Studies
Facebook is known world-wide and there are over thirteen million people registered to
Facebook (Balakrishnan, 2014). The purpose of Facebook is to collaborate with others and
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describe one’s own interest (Moyo & Abdullah, 2013). According to Edosomwan et al. (2011),
“Facebook is a popular free social networking website that allows registered users to create
profiles, upload photos and videos, send messages and keep in touch with friends, family and
colleagues” (p. 4). Facebook started as a theory on October 23, 2003, when Mark Zuckerberg
launched Facemash.com. Facemash.com permitted visitors (basically his Harvard classmates) to
compare two student pictures side-by-side to let them decide who was "hot" and who was "not"
(Zeevi, 2013). It did not last because students were getting mad over being compared to each
other, so Zuckerburg shut it down and created Facebook (Zeevi, 2013). Facebook was first
launched in 2004 by Mark Zuckerberg and others, and it was only used by Harvard students
(Edosomwan et al., 2011). As time continued, it was opened to everyone and became the most
well-known social network and the number one social network in Asia, Australia, Indonesia,
Malaysia, Singapore, New Zealand, Hong Kong, and Vietnam (Edosomwan et al., 2011).
Facebook is easy to learn, and no formal lesson is necessary, but children need
supervision as they use it (Moyo & Abdullah, 2013). In a study by Kaya and Bicen (2016) about
the effects of social media on student’s behavior, a survey was given to 362 participants in a high
school that consisted of 9th -12th grade. The findings emphasized that Facebook was used for
communication, entertainment, sharing news, pictures, and songs. The study also indicated that
students were concerned about protecting their social identity on Facebook (Kaya & Bicen,
2016). In addition, Facebook and other social networks were used among the students, and they
thought it could be used to support the learning environment (Kaya & Bicen, 2016).
In the educational setting, teachers can foster belonging, develop community, increase
involvement, share content, and foster originality among learners, both throughout and between
class when Facebook is incorporated in their class (Moyo & Abdullah, 2013). This can create a
19

cohesive learning environment. On Facebook, groups can be formed, and teachers can use this in
their class as a learning tool for teaching (Cunha et al., 2016). According to Cunha et al. (2016),
“by using Facebook groups, teachers and students have the opportunity to become partners in
learning, not only for a given moment, but also for longer times, having the possibility of
creating a sustained community of learners…” (p. 229). In addition, Facebook provides bulletin
boards, instant message, email, and the capacity to post videos, pictures, and other information
(Nachimuthu, 2013). Facebook can be used as a teaching tool in the classroom because it has a
lot of features a teacher may use to teach their class effectively. The EDUCAUSE Center for
Analysis and Research national study of undergraduate students and information technology
surveyed nearly 3000 college students from the USA, and it revealed that 90% of students used
Facebook and 37% of them used Twitter to share information (Elkaseh et al., 2016).
Anybody can become a member of Facebook. The creators have made it easy to access
and everybody wants to see and hear what others are doing in their life. According to
Edosomwan et al. (2011), traffic to Facebook is on the rise daily. Facebook is popular, so is
Twitter.
Twitter/Blogs Studies
Twitter was introduced in 2006 to the world. It was more popular than other social media
because of the different options with blogging and the notion that celebrities used it (Edosomwan
et al., 2011). The three co-founders of Twitter were Jack Dorsey, Biz Stone, and Dick Costolo.
The first year of its use was the dullest, as the founders gradually invited their friends onto the
service to tweet about their lives (Williams, 2016). The original name of Twitter was created by
Noah Glass, a software developer, and the first tweet was sent on March 21, 2006 (MacArthur,
2020). In the beginning, the company was struggling and was met with competition from Apple
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and the podcasts they released (MacArthur, 2020). In 2007, the company started to gain notice
and grew quickly. The character limit for tweets in the first years was 140, but as phones
advanced so did the character limit to 280 (MacArthur, 2020). Character limits define a
numerical limit on how many letters, numbers, symbols, spaces, and digits that one can type into
a single text box (MacArthur, 2020). In 2006, Twitter started letting everyone tweet on it
(Edosomwan et al., 2011). It was no longer just for the founders, but for everyone.
Twitter is also known as a blog. The first blog was founded in 1994 by Justin Hall
(Sillesen, 2014). It was mainstreamed by Evan Williams and Meg Hourithan in 1994, and by
mid-2006, there were 50 million bloggers (Keim, 2011). Blogs are highly motivating to learners
because it helps with collaboration with others (Moyo & Abdullah, 2013). According to
Balakrishnan (2014), “Twitter is a microblogging platform which allows users to send and read
text-based messages called tweets (up to 140 characters)” (p. 596). West (2012) stated, “blogs
are a way for people to share information, convey material, and express their views” (p. 61). The
four basic functions of a blog or Twitter in education is for classroom management,
collaboration, discussion, and learner portfolio (Moyo & Abdullah, 2013). They can also
motivate those learners that are shy and do not like to speak out in class (Moyo & Abdullah,
2013). According to West (2012), “… blogs such as Twitter enable multidirectional
communications among educators, learners, and parents, on a variety of educational topics” (p.
2). West (2012) also stated, blogs can help learners express themselves and receive feedback in a
technology-based learning environment. Most educational places use Twitter because it is easily
accessible, and messages can be announced and seen quickly (Balakrishnan, 2014). Munoz et al.
(2014) found that “students enjoyed using Twitter as part of their class assignments” (p. 57). Lau
(2017) stated, “students who used Twitter showed higher levels of engagement and obtained a
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higher semester grade point average than student who did not” (p. 287). In a study by Lau
(2017), a survey was sent to 348 undergraduates from different universities and found that
Twitter had no effect on their academics and college students’ grades improved with Twitter.
Twitter can possibly increase engagement due to its unique features and non-traditional teaching
approach. Twitter based instructions and activities are entertaining and can increase students’
motivation and excitement in the class which help them engage better in the classroom (Malik et
al., 2019). Other researchers suggested that Twitter has the capability to blur the lines between
online and offline communication by combining face to face and online communication into one
(Abe & Jordan, 2013). Lin et al. (2013) believed that the use of Twitter in the classrooms and for
online learning remains unclear. In addition, twitters/blogs offered multimedia content including
visuals and audios which can add a variety to normal text-based content (Luo & Franklin, 2015).
Twitter is popular and is being incorporated into classroom instruction and learning as well.
Classroom Instruction and Learning with Social Media
School systems are placing increasing demands on teachers, including the need to make
choices about how and when they should use social media in their teaching (Casey & Wells,
2015). These demands interrupt the traditional way of teaching and can conflict with the learning
process (Akram & Kumar, 2017). Administration plays a major role in whether social media is
incorporated in class (Devaney, 2013). Teachers must make sure that they understand how the
social media works and how to incorporate it into classroom instruction. When proper social
media policies for the classroom are in place and are written and enforced by the administration,
then teachers can use it effectively in class (Devaney, 2013).
Teachers should understand how to use social media, so their students will be
comfortable with it (Ahmed, 2016). Some teachers lack the confidence of integrating technology
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in their classroom because they do not feel comfortable teaching with it. They think they appear
foolish to their students or waste their time (Hoffmann & Ramirez, 2018). However, if teachers
are trained properly, then their self-efficacy will improve which can create an effective learning
environment (Rehmat & Bailey, 2014). Social media can create self-directed learning, peerbased learning, and development of media literacy which can improve learning and engagement
in the classroom (Casey & Wells, 2015). In Casey and Wells (2015) study, 900 students
participated and completed work on social media in their class. The results indicated that social
media offered a very active student-centered learning environment. VanDoorn and Eklund
(2013) stated, “the challenge for educators is how to use social media...” (p. 1). “When teachers
use social media to its fullest potential, it allows for many new possibilities for the classroom”
(Giebelhausen, 2014, p. 39). Social media offer a platform for youth to partake in communities
that aid in learning and practicing skills within a specific knowledge area (Mingle & Adams,
2015).
Social networks have become an important portion of students’ social life (Mingle &
Adams, 2015). They are becoming learning stages that can enhance students’ engagement and
performance in the classroom (Mingle & Adams, 2015). Social networks allow individuals to
create, engage, and share new information on various activities and interest (Mingle & Adams,
2015). Mingle and Adams (2015) created a survey for 526 students that went to a high school to
find out how social networks affect academics. The findings of the study indicated that 70.3% of
the students noticed a drop in their academics, but 29.7% students stated that if they spent fewer
hours on social media, then they could pull their grades up. Mehmood and Taswir (2013) stated
that the use of technologies such as social media networks and the Internet is the single most
significant aspect that can have an impact on the educational performance of students positively
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or negatively. Yunus et al. (2013) did a study about using social networks for teaching English as
a Second Language writing skills. Thirty-three English teachers selected from secondary schools
were interviewed. Yunus et al. (2013) stated that teachers saw growth in students’ vocabulary
and their writing skills improved as an outcome of their involvement in social networks. Students
could exchange assessments, have more discussions, and communicate with their teachers
effectively on social networks (Mingle & Adams, 2015). Mingle and Adams (2015) conducted a
survey in the United States about students’ extracurricular activities which suggested that
Facebook and Twitter replaced or improved other leisure activities but did not affect their
studies.
Although there are positive aspects of learning with social media, there are also some
negative aspects to learning with social media. In 2000, 8.9% of student’s grades suffered
because they spent too much time on the internet and social media (Mingle & Adams, 2015). In
some cases, teachers were using social media as entertainment instead of learning (Mourlam,
2014). Igbo et al. (2018) stated that, apart from disrupting the regular flow of classroom
activities, social networking created a lack of interest in learning which could lead to poor
academics. Ansari and Khan (2020) surveyed 360 university students in India about their
perceptions of using social media in a learning environment. The results indicated that social
media had a significant impact on interactivity with peers, teachers, and online knowledge
sharing behavior (Ansari & Khan, 2020). Additionally, the authors reported that online
knowledge sharing behavior showed a significant impact on students’ engagement, which
impacted students’ academic performance (Ansari & Khan, 2020). Online knowledge sharing
allowed the students to be more vocal in the lesson, and they participated more in class.
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In addition, according to Amedie (2015), “social media is robbing us of trust and comfort
we once placed in one another, replacing the human fellowship, physical, and emotional support
we once drew from each other with virtual connections” (p. 3). Social media is turning us into
one of the most antisocial generations (Amedie, 2015). In addition to discussing classroom
instruction and learning with social media, it is necessary to discuss teacher and student
communication using social media.
Teacher/Student Communication using Social Media in Education
Teacher and student communication are very important in education. Discussion and
reflection among students help their learning and improve their perceived academic experience
(Lee & Bonk, 2016). “Teachers across the United States have embraced social media as a
pedagogical tool that improves communication with students and parents, enriches the traditional
classroom curriculum, and enhances professional development” (Vasek & Hendricks, 2016, p.
1).
The use of social media as a form of communication is growing in all parts of American
society, including education (Vasek & Hendricks, 2016). Social media have slowly emerged as a
new path of communication between teachers and students, largely in higher education, and has
become a significant communicative tool while creating various questions about teacher-student
communication through social networks and their effect on the teaching-learning process
(Hershkovitz & Forkosh-Baruch, 2013). The use of social networks offers the chance for
teachers and students to be in continuous contact surpassing the traditional classroom and
building new teaching and learning areas (Ean & Lee, 2016). Social media have made it easier
for teachers and students to work together (Tuzel & Hobbs, 2017). According to Salvation and
Adzharuddin (2014), students can have group discussions to discuss thoughts and communicate
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to their teacher as well as petition to their friends about coursework while on social media. Social
media can establish trust among teachers and students (Lee et al., 2015). If teachers can build
trust among their students, then they have accomplished a great deal.
Integrating technology into the class can help make the teachers’ class more studentcentered, which will increase students’ motivation and academic performance (Hoffmann &
Ramirez, 2018). Some educators use social media to encourage students’ imagination and help
the students think outside the classroom setting (Vasek & Hendricks, 2016). According to
Hoffmann and Ramirez (2018), social media offers an educational medium with incredible
benefits and is greatly changing teaching and learning, which can facilitate rich leaning
environments. The commonly used social media between students and teachers are Facebook
and WhatsApp (Froment et al., 2017). Although Facebook and WhatsApp offer great
opportunities for socializing and communicating, they can become a distraction for the students
and have a negative effect on their academics (Santoveña-Casal & Bernal-Bravo, 2019). A study
by Tang and Hew (2017) looked at Twitter and its interactions among learners and teachers. The
researchers looked at 51 studies using Twitter and 46 out of 51 studies were conducted in higher
education. It was determined that students had a hard time expressing themselves because of the
character limitation on Twitter (Tang & Hew, 2017). So, they concluded that Twitter was not a
good social media for that particular set of students. In addition, microblogging signifies few real
conversations but emphasizes one-directional conversation (Arrabal & De-Aguilera, 2016),
personal engagement more than group engagement or interaction, and lectures more than
discussions (Santoveña-Casal, 2017). Although some teachers used some of these social media,
“students prefer e-mail to communicate with their teachers and perceive it as a more professional
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and formal channel of communication, while social networks are perceived as more casual,
informal, and more appropriate for interacting with classmates” (Froment et al., 2017, p. 129).
A study by Cunha et al. (2016) looked at secondary school teachers’ use of Facebook
with their students for communication and engagement in the classroom. There were 43 teachers
that received an online questionnaire which consisted of seven open-ended questions. The results
indicated that communication and engagement between teachers and students online and in the
classroom improved. In addition to discussing teacher/student communication using social media
in education, it is necessary to discuss teacher’s attitudes and perceptions of social media.
Teachers’ Attitudes and Perceptions of Social Media
Teacher education institutions are faced with the challenge of preparing a new generation
of teachers to successfully use social media in their teaching practices (Thanavathi, 2021). It is
necessary for teachers to become skilled in operating social media and in utilizing it as an
educational tool (Thanavathi, 2021). Teachers attitudes and perceptions of social media used in
education are essential to teaching and learning (Jogezai et al., 2021). It is believed that
determining how prospective teachers perceive social media would contribute to the
development of courses (Köseoğlu, 2017). The rise of social media has helped teachers meet and
work together to emphasize different learning experiences (Tuzel & Hobbs, 2017). Social media
in learning environments can serve as an instructional tool to support active learning, expose
students to digital literacy practices, and expand the ways that individuals within an educational
institution collaborate and communicate (Roundtree, 2021). In addition, teachers believed that
social media is a vehicle of communication. Teachers can form chat rooms, start forums, form
groups to give homework to send their students tests, and to extend classroom debates. Teachers
believed that the use of social media in the classroom can emphasize the important principles of
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digital citizenship and the possible dangers of cyberbullying or other improper social media
postings (Waters & Hensley, 2020). In addition, some teachers believed that by observing their
colleagues who have successfully integrated social media in their class, it will help influence
their perceptions and usage of social media use in their classroom (Rezaei & Meshkatian, 2017).
A study by Rezaei and Meshkatian (2017) looked at teachers’ attitude to perceived usefulness of
social media in the classroom. A survey with 30 questions was given, and 46 English teachers
responded. The results indicated that teachers were in favor of social media (telegram,
WhatsApp) use in education.
The school leaders must offset the difficult goals of proper restriction with acceptable
freedom so that the educational advantages of social media are not too constrained (Vasek &
Hendricks, 2016). Teachers and educators believe they must be careful when they use social
media. They think if there is a positive and educational way to use social media, it could improve
learning in the classroom (Mourlam, 2014). Some teachers believed that if there is an easier way
to inform students of assignments and deadlines through social media, it will make a difference
in their class (Mourlam, 2014). Waters and Hensley (2020) conducted a study and surveyed 533
P-12 teachers about their attitudes and perceptions of using social media in a rural school district.
The study indicated that teachers viewed social media as a high-risk tool to use in the classroom.
However, the study indicated that social media had some usefulness in the classroom.
Accordingly, teachers in the study saw advantages and disadvantages to using social media.
Overall, teachers were neutral in their attitudes and perceptions of using social media in their
class.
Also, teachers are concerned about cyberbullying through social media while in class.
Teachers can control the content that they put on social media, but they cannot control how
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students respond to other classmates. Rice et al. (2015) indicated that cyberbullying can happen
over many forms of technology platforms, such as message boards, instant messages, and chat
rooms. Some teachers perceived their limited ability to resolve conflicts or handle cyberbullying
appropriately (Abreu & Kenny, 2017). Therefore, teachers needed to be trained on how to handle
cyberbullying on social media, so they can explain to their students the correct way to use social
media. It is imperative that teachers understand what cyberbullying really is, and what measures
are appropriate to prevent and intervene in each case. It is also important to remember that the
reasons for the negative impact of intimidation vary according to the types of harassment, so
coping strategies need to be adapted (Slonje et al., 2017). When teachers and students know what
is expected from them in the social media world, then cyberbullying can be contained.
Some teachers believe if a certain social media is used while teaching children such as
Edmodo or Saywire then learning can be effective and safe (Raper, 2015). A fifth-grade teacher
declared that Edmodo makes learning more collaborative, and the teacher has more control of
their environment, and boundaries can be set easily in the classroom (Raper, 2015). The teacher
will have more control over what is presented on Edmodo because they will have set parameters
on that social media. In addition, Saywire created a safe environment and helps develop students
while they are young, so they can grow to be civil online citizens (Raper, 2015). In a study done
by Raper, ten teachers were asked questions about their perceptions of social media use in the
classroom. Out of those ten teachers, two of them were male, the rest were females and they
ranged in age from 33 to 50. One teacher saw “the need for the school to use more social media
because of the wider availability of technology in today’s society” (Raper, 2015, p. 56). Another
teacher only preferred teacher friendly sites where the teacher had control over all discussions,
comments, and users. In addition, some teachers thought “social media should be used to connect
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parents and students with teachers, other parents, students, and etc. It should also be used to
inform parents of assignments, and emergencies or situations that might arise on a day-to-day
basis that are out of the ordinary” (Raper, 2015, p. 65). Other teachers did not feel comfortable
having contact with students through social media because they thought of social media as a
means of socializing instead of a means of teaching. Another teacher said she would not befriend
a student on Facebook because some of her posts might not be appropriate for her students
(Raper, 2015). With the implementation of social media, there is a large amount of concern and
work on teachers to make sure that its use is improving learning rather than causing a distraction
(Waters & Hensley, 2020). Nevertheless, teachers have different perceptions of using social
media, whether it is in secondary education or college classes.
Social Media in College Classes
The internet has played a major role in student, professor, and university communication;
therefore, the use of social media in college has increased (Scott & Stanway, 2015). In 2015, the
use of social media was 90% among young adults (Perrin, 2019). Jones et al. (2009) stated that
college students were using social media at a higher rate than the rest of the population. Wang et
al. (2011) did a survey involving 48 college students which was made up of 22 females and 26
males. The results of this study indicated that students spend over 6 to 8 hours daily on social
media sites. The results further revealed that the least number of hours students spend on social
networking sites was 2 hours per day. “This generation of digital natives—a generation that has
never known a world without the Internet spends an average of 8 or more hours per day exposed
to digital technology” (West et al., 2015, p. 161). Studies showing the effectiveness of several
ways to integrate social media are conditional on the instructor being adequately comfortable
using social media (Al-Bahrani et al., 2017). For example, Roblyer et al. (2010) surveyed 62
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faculty members’ use of Facebook at one university. They discovered that faculty used Facebook
cautiously in a professional capacity. Another study that used longitudinal data collected over
three years showed that a majority of instructors use Twitter as an exit ticket for class, which
provided real-time feedback to the instructor, and it guaranteed that more student opinions were
received no matter the class size (Amaro-Jimenez et al., 2016). Some instructors used social
networking like Facebook as a means of transmitting course announcements because the students
would check that before their email. Others used social media in hopes of making their lesson
convenient and interesting (Ciampa et al., 2016). However, a majority of students preferred to
leave their social life separate from their academics and would prefer that professors do not use
social media in the classroom (Ciampa et al., 2016). Students indicated social networking
technologies as well as instant messaging are preferred for their social life away from the
academic setting. A survey reported that only 5.5% of students indicated they have extended
their use of social networks to communicate with instructors about course related matters
(Ciampa et al., 2016). El Bialy and Alireza (2015) explored differences in the perception and use
of social media between faculty and students at the University of Ottawa's Medical School. From
their survey to the faculty and students, they discovered that faculty perceived social media as
inappropriate for learning, and when used for class purposes, they usually only posted articles,
videos, and comments. Although some faculty members believed that social media is not
appropriate for college classrooms, the use of social media, such as WeChat, microblog and so
on, has shown a rising trend compared to 2016, which means that social media use began to
occur amongst the students in colleges and universities, and slowly entered the classroom in
colleges and universities (Wu & Hehai, 2018)
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Students’ Perceptions of Social Media
A study by Williams and Adesope (2017) looked at undergraduates’ attitudes toward the
use of social media for learning purposes. This study consisted of 300 randomly selected
students from the University of Port Harcourt and a questionnaire containing 42 items was used
to collect data. They found that students were highly motivated to bond more with their peers
while using social media, and they also preferred to use Facebook, Twitter, WhatsApp, Skype,
YouTube, Opera Mini and WeChat as their form of social media for classroom instruction. Also,
they found that students had a positive attitude toward the use of social media for learning
purposes (Williams & Adesope, 2017).
A study done by Badri et al. (2017), which surveyed 34,896 school children from Abu
Dhabi, showed that students participating on social media academics were good and bad
sometimes. Some students did well with their academic if they participated in social media and
others did not. A study by Mehmood and Taswir (2013) used purposive sampling to examine if
social network made an impact on students’ academic needs. They surveyed 100 participants that
were in the undergraduate program that ranged from ages 18 to 25 with 40% being male and
60% being female. They conducted analytical research and found that the use of social media
and the Internet is a distraction in academics. They suggested if it is used in academics, there
must be strict rules when using.
Hou et al. (2019) completed two studies. The first study had 232 colleges students and a
survey was used to investigate the relation of social media to mental health and academic
performance in college. The results indicated that 14.7% of the students could be classified as
having a social media addiction which was affecting their academic performance. The majority
of the students did not see any effects on their academics and self-esteem played a role in that.
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Hou et al.’s (2019) second study had 38 college student participants. This part of the study
showed the addictive use of social media among college students and the negative factors
associated with mental health and academic performance. The students were asked to complete
the 6 items on the Bergen Social Media Addiction Scale. They were randomly assigned to either
an experimental or control group, which made the study a 2 x 2 mixed model design. Participants
in the experimental group participated in a one-week intervention program, while those in the
control group did not receive any instruction during this time. The intervention included two
stages. The first stage involved cognitive reconstruction and the second stage asked the
participants to record their thoughts, emotions, and behaviors related to social media use, as part
of the cognitive-behavioral techniques. The conclusion of the study was that social media
obsession would be negatively linked with college students’ mental health and academic
performance, and that those interactions would be arbitrated by the students’ self-esteem.
A study by Kirschner and Karpinski (2010) surveyed 102 undergraduates and 117
graduate students with 133 being female and 86 being male. The survey contained five sections
of closed-response and open-response items. They concluded that Facebook did not have an
impact on students’ academic performance. Mingle and Adams (2015) studied students’
participation on social media and study time by using a survey, and they found that 70% of
student’s study time was affected by being on social media and 30% indicated that their study
time was not affected by being on social media. So, most of the respondents’ study time were
affected by social media use. In the same study and looking at social media and school hours,
39% indicated they were on social media during school, 53% indicated they were not, and 8%
indicated they sometimes used social media during school.
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Many social media studies examined the attitude of students about social media in the
classroom and how much time the students were spending on social media. One study reported
that the students had a positive attitude toward social media because they could talk to their
friends (Williams & Adesope, 2017). Badri et al. (2017) indicated that there were negative and
positive effects on the students’ academics depending on what kind of encounters (negative or
positive) they might have had that day. Mingle and Adams (2015) also suggested that social
media was affecting students’ studying time and their academics. However, Roberts and Foehr
(2008) reported that social media did not take away from students’ academics.
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CHAPTER III
METHODOLOGY
The purpose of the study examined secondary school teachers’ perceptions of social
media use for classroom instruction to improve students’ learning and students’ engagement and
if their perceptions varied by selected demographic variables. The chapter is divided into the
following sections: (a) research questions (b) research design, (c) population, (d)
instrumentation, (e) procedures, and (f) data analysis.
Research Questions
The study focused on teachers’ perceptions of using social media for classroom
instruction in secondary schools. This study was designed to answer the following questions:
1. What are teachers’ perceptions of the use of social media in the classroom to improve
students’ learning?
2. What are teachers’ perceptions of the use of social media in the classroom to improve
students’ engagement?
3. Is there a statistically significant difference between teachers’ perceptions of the use
of social media in the classroom to improve students’ learning and among the
selected demographics: (a) gender, (b) age, (c) race, (d) teacher certification, (e) years
taught, (f) years at current school, (g) teachers’ current position, (h) number of
subject(s) taught, (i) years at current position, (j) number of grade levels taught, and
(k) number of social media used?
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4. Is there a statistically significant difference between teachers’ perceptions of the use
of social media in the classroom to improve students’ engagement and among the
selected demographics: (a) gender, (b) age, (c) race, (d) teacher certification, (e) years
taught, (f) years at current school, (g) teachers’ current position, (h) number of
subject(s) taught, (i) years at current position, (j) number of grade levels taught, and
(k) number of social media used?
Research Design
This research study was conducted using a descriptive and causal comparative design. It
was quantitative based, and survey research was used as a category of descriptive design.
Descriptive research is used to gather data to answer questions related to the opinions or
perceptions of the individual on a given subject (Gay et al., 2006). In order to determine the
teachers’ perceptions of the use of social media in the classroom to improve students’ learning
and students’ engagement, the study used the descriptive research design. To examine if there
were differences between teachers’ perceptions of the social media in the classroom to improve
students’ learning and engagement by selected demographics variables, the study used the
causal-comparative design. Causal comparative “attempts to decide the cause, or reason, for
current differences in the behavior or status of groups of individuals” (Gay et al., 2006, p. 217).
Survey design is often interested in the opinions of a large group of people about a
particular topic or issue, and it also describes the characteristics of a population (Fraenkel et al.,
2019). Surveys are cable of acquiring data from large samples of the population (Fraenkel et al.,
2019). They also describe the population skills, ideas, attitudes, beliefs, and/or knowledge of the
research (Fraenkel et al., 2019). In addition, they gather demographics that describe the structure
of the sample. According to Fraenkel et al. (2019), the questions on a survey help to “… assess
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need, evaluate demand, and examine the impact of the research” (p. 1). In this study, a self-report
survey was administered to participants seeking to describe the characteristics of participating
schoolteachers and their perceptions of social media use for classroom instruction to improve
students’ learning and students’ engagement.
Population
The study was conducted in three northeast Mississippi secondary schools, a 6th and 7th
grade school, 8th and 9th grade school, and 10th-12th grade, during the spring semester of 2021.
National Center for Education (2020), there were 198 teachers in the school district. Out of 198
teachers in the school district, 122 teachers were in secondary education and received an email
containing an invitation to complete the survey in this study.
Instrumentation
The online survey instrument, Social Media Survey for Secondary Teachers (Appendix
A) was developed by the researcher to examine secondary school teachers’ perceptions of social
media use for classroom instruction to improve students’ learning and students’ engagement.
This survey was based on Johnson’s (2014) survey instrument, Mobile Learning Survey for High
School Teachers. With Johnson’s permission by email (Appendix I), it was revised to investigate
teachers’ perceptions of social media in classroom instruction.
Social Media Survey for Secondary Teachers consisted of five sections. In section one of
the survey, the researcher included a welcome note. The note contained directions to the
participants on how to complete the survey, information about how long it would take them to
complete the survey, the purpose of the survey, and examples of different social media.
Additionally, the researcher explained what the participants were agreeing to if they completed
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the survey, and ways to contact the researcher if the participants had any questions or concerns
about the survey. Section two, questions 1-11, gathered participants’ demographic data: (a)
gender, (b) age, (c) race, (d) teacher certification, (e) years taught, (f) years at current school, (g)
teachers’ current position, (h) number of subject(s) taught, (i) years at current position, (j)
number of grade levels taught, and (k) number of social media used. Participants marked their
responses using the given categories or typed their responses in the provided text box.
Sections three and four of the survey consisted of 24 statements. Section three, statements
12-25, assessed teachers’ perceptions of the use of social media to improve students’ learning.
Section four, statements 26-35, assessed teachers’ perceptions of the use of social media to
improve students’ engagement. Participants were asked to choose their level of agreement using
a Likert scale. The Likert scale options ranged from 1 to 5; 1 indicating “strongly disagree”, 2
indicating “disagree”, 3 indicating “neutral”, 4 indicating “agree”, and 5 indicating “strongly
agree.” Likert items are popular in educational research. Each Likert item contained five levels
of responses so that participants had an option of neutrality when rating their opinions on the
statements. A Likert item is used to measure a person’s agreement or disagreement with a
statement or questions (Joshi et al., 2015). On the survey, participants clicked the circle next to
the box that corresponded to their level of agreement, disagreement, or uncertainty. Section five
contained open-ended questions and gathered participants’ concerns regarding social media and
provided an opportunity for them to further express their opinions on social media use as a
learning tool in education. The survey was scored by inputting data from each section into SPSS
and averaging those scores up to produce an overall average.
Descriptive statistics, means and standard deviations, were used to describe teachers’
perceptions of social media use, as a learning tool, in the classroom to improve students’ learning
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and students’ engagement. As shown in Table 1, a mean score of M > 4.50 indicated a “strong
agreement” with the use of social media in the classroom to improve students’ learning or
students’ engagement. A mean score of M = 3.50 to M = 4.49 indicated an “agreement” with the
use of social media in the classroom to improve students’ learning or students’ engagement. A
mean score of M = 2.50 to M = 3.49 indicated a “neutral” stance with the use of social media in
the classroom to improve students’ learning or students’ engagement. Neutral is defined as not
being aligned with or supporting any side or position (Dictionary.com, n.d.). A mean score of M
= 1.50 to M = 2.49 indicated a “disagreement” with the use of social media in the classroom to
improve students’ learning or students’ engagement. A mean score of M =0.50 to M = 1.49
indicated a “strong disagreement” with the use of social media in the classroom to improve
students’ learning or students’ engagement.

Table 1
Mean Interpretation Table
Mean Range
0.50 – 1.49
1.50 – 2.49
2.50 – 3.49
3.50 – 4.49
>4.50

Perception Interpretation
Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

Validity and Reliability of the Instrumentation
Validity describes whether one can draw important and beneficial decisions from scores
on specific instruments (Creswell & Creswell, 2018). To ensure content validity, the survey was
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constructed and reworded using Johnson’s survey, Mobile Learning Survey for High School
Teachers. A panel of experts validated the survey instrument content. The panel consisted of four
experts who knew about social media and how it was used in education; they also had experience
using different social media. The experts were part of the technology department at the school
district that is being used in the survey. The experts were the technology director, computer
technician, network administrator, and the K-12 instructional technology coach. They examined
the survey for consistent meaning and proper wording. They also made sure that all the questions
measured what they were intended to measure.
Reliability describes whether scores to items on an instrument are internally coherent,
steady over time, and whether there is dependability in test administration and scoring (Creswell
& Creswell, 2018). The reliability of the survey was established through the administration of a
pilot study. After data was collected and analyzed, a Cronbach’s Alpha was used to evaluate the
internal reliability of the rating scale scores. A Cronbach’s Alpha is a measure of internal
consistency or how closely a set of items are as a group (Creswell & Creswell, 2018). A
Cronbach’s alpha of .70 and above is good internal consistency, .80 and above is better internal
consistency, and .90 and above is the best internal consistency (Creswell & Creswell, 2018). The
reliability factor was calculated and reported for each variable. The reliability of the instrument
for this study was based on a Cronbach’s alpha of α > .70 to establish an acceptable internal
consistency. The consistency level for each section of the instrument is displayed below in Table
2.
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Table 2
Distribution of Cronbach Alpha Levels by Survey Section
Section
III
IV

Section Title

Alpha Level

Perceptions of Social
Media to Improve
Learning
Perceptions of Social
Media to Improve
Engagement

0.97

Number of
Statements

0.89

14
10

Pilot Study
A pilot study is a small-scale trial of a suggested procedure which helps to identify any
complications, so they can be corrected before the study is conducted (Fraenkel et al., 2019). The
pilot study allowed the researcher to recognize unexpected issues or problems. Additionally, the
analysis of the pilot study was used to establish validity and reliability of the instrument
(Creswell & Creswell, 2018). The consistency of the results from the pilot study established the
reliability of the survey instrument. For this study, 10 secondary teachers in a different northeast
school district were used in the pilot study. The teachers were 6th through 12th grade teachers that
taught math, science, history, and English. The teachers were surveyed on their perceptions of
using social media for classroom instruction in secondary schools. In addition, at the end of the
pilot survey, space was provided for participants to make comments and suggestions for
improving the survey instrument. The researcher made notes of issues or statements that were
not clear and other items that required clarity or rephrasing and allowed the panel of experts to
reexamine the survey instrument once addressed. Responses were reviewed, and no further
adjustments were necessary.
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Procedures
The researcher completed Institutional Review Board training from Mississippi State
University on September 15, 2017. In order to move forward with the study, the researcher
received approval from the university Institutional Review Board. Upon approval from the
university Institutional Review Board for the use of Protection of Human Subjects, the researcher
proceeded with the pilot study. A copy of the approval letter is attached as Appendix B.
After the pilot study was completed, analyzed, and no changes were made, the researcher
moved forward with the actual study. To begin the study, the researcher sent a letter to the
Superintendent of the district seeking permission to conduct the study using teachers in the
school district. Permission was granted to use the teachers in the district. Next, the researcher
contacted the principals at each school, and asked them to send out an email; the email contained
a cover letter and link to the survey. The cover letter explained the purpose of the study. The
letter of consent addressed the purpose of the study, risks involved, the benefits of the study, the
results of the study, confidentiality, and privacy of the information in the survey. After two
weeks from the initial emailing of the survey link, the principles sent an email reminder of the
survey to participants. After three weeks from the initial emailing of the survey ink, the
principals sent a final follow-up email. Therefore, there were two follow-up email reminders
following the initial email of the survey.
Data Analysis
To analyze the data, the researcher used descriptive and inferential statistics. Descriptive
statistics are used to describe the basic characteristics of the data in a study, and they provide
straightforward summaries about the samples (Fraenkel et al., 2019). The descriptive statistics
that were used in the study were mean, frequency, and percentage. Since inferential statistics
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allows one to make generalizations about a population from the data (Fraenkel et al., 2019), the
inferential statistics used in the study were analysis of variance (ANOVA), t-tests and Tukey’s
HSD. The ANOVA and t-test were used at a p < .05 significance level. This level was chosen
because it is the most common level of significance in educational research (Fraenkel et al.,
2019). The Tukey’s HSD was used to test differences among sample means for significance.
After the responses were examined, IBM Statistically Package for the Social Sciences (SPSS)
was used to analyze the data to answer the research questions.
Research Question 1: What are teachers’ perceptions of the use of social media in the
classroom to improve students’ learning?
To answer research question one, teachers’ perceptions of social media in the classroom
to improve students’ learning was computed using Section III statements 12-25. The descriptive
statistic, mean, was obtained for each individual statement in the section. An overall mean was
calculated from the average of the individual statements in the section.
Research Question 2: What are teachers’ perceptions of the use of social media in the
classroom to improve students’ engagement?
To answer research question two, teachers’ perceptions of social media in the classroom to
improve students’ engagement was computed using Section IV statements 26-35. The descriptive
statistic, mean, was obtained for each individual statement in the section. An overall mean was
calculated from the average of the individual statements in the section.
Research Question 3: Is there a statistically significant difference between teachers’
perceptions of the use of social media in the classroom to improve students’ learning and among
the demographics: (a) gender, (b) age, (c) race, (d) teacher certification, (e) years taught, (f)
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years at current school, (g) teachers’ current position, (h) number of subject(s) taught, (i) years
at current position, (j) number of grade levels taught, and (k) number of social media used?
To answer research question three, ANOVAs and t-tests were computed using the overall
means attained from statements 12-25 in Section III and the demographic questions 1-11 in
Section II. An ANOVA was computed to test the differences between teachers’ perceptions of
social media in the classroom to improve students’ learning by age, race, years taught, years at
current school, teachers’ current position, number of subject(s) taught, years at current position,
number of grade levels taught, and number of social media used. A t-test was computed to
compare teachers’ perceptions toward the use of social media in the classroom to improve
students’ learning by gender, and teacher certification.
Research Question 4: Is there a statistically significant difference between teachers’
perceptions of the use of social media in the classroom to improve students’ engagement and
among the demographics: (a) gender, (b) age, (c) race, (d) teacher certification, (e) years taught,
(f) years at current school, (g) teachers’ current position, (h) number of subject(s) taught, (i)
years at current position, (j)number of grade levels taught, and (k) number of social media used?
To answer research question four, ANOVAs and t-tests were computed using the overall
means attained from statements 26-35 in Section IV and the demographic questions 1-11 in
Section II. An ANOVA was computed to test the differences between teachers’ perceptions of
social media in the classroom to improve students’ engagement by age, race, years taught, years
at current school, teachers’ current position, number of subject(s) taught, years at current
position, number of grade levels taught, and number of social media used. A t-test was computed
to compare teachers’ perceptions toward the use of social media in the classroom to improve
students’ engagement by gender and teacher certification.
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CHAPTER IV
RESEARCH FINDINGS
The purpose of the study examined secondary school teachers’ perceptions of social
media use for classroom instruction to improve students’ learning and students’ engagement and
if their perceptions varied by selected demographic variables. This chapter presents the findings
of the study based on the data collected from the participants. The demographics, and research
questions will be explained in the sections that follow.
Research Questions
The study focused on teachers’ perceptions of using social media for classroom
instruction in secondary schools. This study was designed to answer the following questions:
1. What are teachers’ perceptions of the use of social media in the classroom to improve
students’ learning?
2. What are teachers’ perceptions of the use of social media in the classroom to improve
students’ engagement?
3. Is there a statistically significant difference between teachers’ perceptions of the use
of social media in the classroom to improve students’ learning and among the
selected demographics: (a) gender, (b) age, (c) race, (d) teacher certification, (e) years
taught, (f) years at current school, (g) teachers’ current position, (h) number of
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subject(s) taught, (i) years at current position, (j) number of grade levels taught, and
(k) number of social media used?
4. Is there a statistically significant difference between teachers’ perceptions of the use
of social media in the classroom to improve students’ engagement and among the
selected demographics: (a) gender, (b) age, (c) race, (d) teacher certification, (e) years
taught, (f) years at current school, (g) teachers’ current position, (h) number of
subject(s) taught, (i) years at current position, (j) number of grade levels taught, and
(k) number of social media used?
Demographics
The target population for the survey were teachers at three northeast Mississippi
secondary schools, a 6th and 7th grade school, 8th and 9th grade school, and 10th-12th grade school,
during the spring semester of 2021. A total of 122 surveys and consent forms were sent via email
to participants, and 53 were returned and used in the analysis of the data. The rate of return of the
survey was about 43%. Data was analyzed and formatted for presentation using the IBM SPSS
statistical software.
The demographic questions included: (a) gender, (b) age, (c) race, (d) teacher
certification, (e) years taught, (f) years at current school, (g) teachers’ current position, (h)
number of subject(s) taught, (i) years at current position, (j) number of grade levels taught, and
(k) number of social media used. Below are the results of participants’ demographic.
As shown in Table 3, there were 44 female and 9 male participants. Their ages were
divided into five categories and the highest number of participants were age 41-50 and the least
number of participants were age 61-70. There were 29 White and 24 Black participants. There
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were 50 participants that were certified and 3 were not certified. The years taught were divided
into three categories. The highest number of years taught was 11-20 and the lowest number of
years taught was 21-40.
Years teaching at current school was divided into five categories. The highest number of
years at the current school was 1-5 years and the least number of years at the current school were
16-20 years. Teachers’ current positions were divided into four categories. Among the groups, 27
of the participants were general education teachers, and 8 of the participants were special
education teachers. In number of subject(s) taught, the participants wrote down how many
subjects they taught. Most of the participants taught 1-2 subjects and the least number of
participants taught 5-6 subjects. The years at current position were divided into three categories
the highest number of years at the current position was 1-10 years and the least number of years
at the current position was 21-30 years. Participants chose different grade levels taught. Most of
the participants taught 0-1 grade levels and the least number of participants taught 4-5 grade
levels. Lastly, participants chose how many social media they used. Most of the participants used
1-2 social media and the least number of participants used 5-6 social media.

47

Table 3
Distribution and Percentage of all Demographics
Demographics

Distribution

Percentage

Gender

Male
Female

9
44

16.98%
83.02%

Age

21-30
31-40
41-50
51-60
61-70

8
15
19
10
1

15.09%
28.30%
35.85%
18.87%
1.89%

Race

White
Black or African American
American Indian or Alaska
Asian
Native Hawaiian or Pacific
Other

29
24
0
0
0
0

54.72%
45.28%
0%
0%
0%
0%

Teacher Certification

Yes
No

50
3

94.34%
5.66%

Years Taught

1-10
11-20
21-40

23
24
6

43.40%
45.28%
11.32%

Years at Current School

1-5
6-10
11-15
16-20
>20

32
11
8
1
1

60.00%
21.00%
15.00%
2.00%
2.00%

Teachers’ Current
Position

Special Education Teacher
General Education Teacher
Elective Teacher
Other

8
27
9
9

15.09%
50.94%
16.98%
16.98%

Number of Subject(s)
Taught

1-2 Subjects Taught
3-4 Subjects Taught
5-6 Subjects Taught

28
15
10

52.83%
28.30%
13.87%
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Table 3 (continued)
Years at Current
Position

1-10
11-20
21-40

43
9
1

81.00%
17.00%
2.00%

Number of Grade
Levels Taught

0-1 Grade
2-3 Grades
4-5 Grades

34
14
5

64.15%
26.42%
9.43%

20
26
7

37.74%
49.06%
13.20%

Number of Social Media 1-2 Social Media
Used
3-4 Social Media
5-6 Social Media

Research Question 1
What are teachers’ perceptions of the use of social media in the classroom to improve
students’ learning?
To answer this question, 14 questions in Section III were used to analyze teachers’
perceptions of social media to improve students’ learning. Descriptive statics were used to
describe the mean and standard deviation of each question from 12-25. As shown in Table 4, the
highest mean was question 24, 4.30 with a standard deviation of .68, and the lowest mean was
questions 21 and 25, 3.00 with a standard deviation of .94 and 1.16. The overall mean was 3.44
with a standard deviation of 1.03 indicating that teachers’ perceptions of social media to improve
students’ learning was “neutral” based on Table 1.
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Table 4
Perceptions of Social Media to Improve Students’ Learning Mean and Standard Deviation
Improve Learning Performance Indicators
III. Improve Learning
12. Social media can be a valuable tool for collaborative
learning.
13. Social media should be incorporated into classroom
instruction.
14. Students should be able to take quizzes through
social media
15. Learning on social media would be easy for students
because they are already familiar with all of its
functions.
16. Learning on social media would allow students to
learn and study anywhere.
17. It would be easier for students to complete classwork
and assignments if they could use social media.
18. Students should be taught how to appropriately use
social media for learning
19. Students should be able to use social media as a
learning tool in my classroom to improve learning.
20. Using social media for learning in my classroom
would benefit students' learning.
21. Using social media as a learning tool in my
classroom would improve student literacy.

M
3.44
3.50

SD
1.03
1.18

3.20

1.23

3.10

.568

3.60

1.08

3.70

1.25

3.40

1.17

4.10

1.20

3.20

1.03

3.40

1.08

3.00

.94

22. Students should be able to use social media to access
course content.
23. Students should be able to use social media to
practice skills taught in class.
24. Video, podcasts, and blogs are valuable tools for
teaching, and they increase student learning.
25. School districts should lift bans and allow schools to
use social media in secondary schools so that student
learning will increase.

3.30

.82

3.40

1.08

4.30

.68

3.00

1.16

50

Research Question 2
What are teachers’ perceptions of the use of social media in the classroom to improve
students’ engagement?
To answer this question, 10 questions in Section IV were used to analyze teachers’
perceptions of social media to improve students’ engagement. Descriptive statics were used to
describe the mean and standard deviation of each question from 26-35. As shown in Table 5, the
highest mean was question 34, 3.83 with a standard deviation of .98, and the lowest mean was
question 35, 2.92 with a standard deviation of .99. The overall mean was 3.38 with a standard
deviation of 1.02 indicating that teachers’ perceptions of social media to improve students’
engagement was “neutral” based on Table 1.
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Table 5
Perceptions of Social Media to Improve Students’ Engagement Mean and Standard Deviation
Improve Engagement Performance Indicator
IV. Improve Engagement
26. Using social media in the classroom would increase
my students’ engagement in learning activities.
27. My students would be more likely to ask for help if
they could communicate through social media.
28. Students should be able to view course materials
(syllabus, notes, and/or assignments) through social
media.
29. Students should be able to access Educational
Management Systems (e.g., Google Classroom,
Haiku Learning, Canvas, Blackboard, Schoology,
Moodle, ClassDojo, Kahoot, etc.) through social
media.
30. Students should be able to participate in discussion
forums through social media.
31. It would be easy for students
to engage in classroom discussions with other
students through social media.
32. Students would be more motivated to learn if they
could use social media during class.
33. Students would think it is fun to use an interactive
social media during classroom instruction.
34. Videos, podcasts, and blogs are valuable tools for
teaching, and they increase student engagement.
35. School districts should lift bans and allow schools to
use social media in secondary schools so that
students will be more engaged.

M
3.38
3.17

SD
1.02
1.03

3.21

1.10

3.36

1.00

3.42

.99

3.38

.97

3.62

.90

3.21

1.13

3.64

1.09

3.83

.98

2.92

.99

Research Question 3
Is there a statistically significant difference between teachers’ perceptions of the use of
social media in the classroom to improve students’ learning and among the selected
demographics: (a) gender, (b) age, (c) race, (d) teacher certification, (e) years taught, (f) years at
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current school, (g) teachers’ current position, (h) number of subject(s) taught, (i) years at current
position, (j) number of grade levels taught, and (k) number of social media used?
Gender
To answer this question, a t-test was used to calculate teachers' perceptions of social
media in the classroom to improve students’ learning based on gender. The result of the Levene’s
test for equality of variance showed that the variance of the two groups were not significantly
different (F = 10.57, p > .05). As shown in Table 6, the independent samples t-test revealed that
there was no statistically significant difference at the .05 alpha level in teachers’ perceptions of
social media in the classroom to improve students’ learning by gender, t(53) = -.60, p = .55.
Although female teachers’ perceptions scores (M = 3.34, SD = .68) were higher than male
teachers’ scores (M = 3.17, SD = 1.27), there was no significant difference between the genders.
The result of the independent samples t-test for equal variances was reported. Based on Table 1,
the means of both groups show that teachers are “neutral” in their perceptions of social media in
the classroom to improve students’ learning.

Table 6
Independent Samples t-Test: Perceptions of Social Media in the Classroom to Improve Students’
Learning by Gender

Perception
Scores

Gender

N

M

SD

T

p

Male

9

3.17

1.27

-.60

.55*

Female

44

3.30

.68

*Two-tailed p value
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Age
There were five age groups (e.g., 21-30; 31-40; 41-50; 51-60; 61-70), and a one-way
ANOVA was used to calculate teachers’ perceptions of social media in the classroom to improve
students’ learning based on the teachers’ age. As shown in Table 7, the results indicated that
there was no statistically significant difference at the .05 alpha level in teachers’ perceptions of
social media in the classroom to improve students’ learning by age, F(4, 48) = 1.83, p = .14.

Table 7
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Learning Based on Age

Age

Between Participants
Within Participants
Total

SS
4.34
28.52
32.86

Df
4
48
52

MS
1.09
.59

F
1.83

Sig.
.14

Race
There were two racial groups (e.g., white; Black/African American), and a one-way
ANOVA was used to calculate teachers’ perceptions of social media in the classroom to improve
students’ learning based on the teachers’ race. As show in Table 8, the results indicated that there
was no statistically significant difference at the .05 alpha level in teachers’ perceptions of social
media in the classroom to improve students’ learning by race, F(1, 51) = .01, p = .94.

54

Table 8
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Learning Based on Race

Race

Between Participants
Within Participants
Total

SS
.004
32.86
32.86

Df
1
51
52

MS
.004
.644

F
.01

Sig.
.94

Teacher Certification
A t-test was used to calculate teachers' perceptions of social media in the classroom to
improve students’ learning based on teacher certification. The results of the Levene’s test for
equality of variance showed that the variance of the two groups were not significantly different
(F = .94, p > .05). As shown in Table 9, the independent samples t-test revealed that there was no
statistically significant difference at the .05 alpha level in teachers’ perceptions of social media
in the classroom to improve students’ learning by teacher certification, t(53) = -.85, p = .40.
There was no difference between certified teachers and non-certified teachers’ perceived
perceptions of social media in the classroom to improve students’ learning. Certified teachers’
perception scores (M = 3.29, SD = .81) were lower than non-certified teachers’ scores (M = 3.69,
SD = .43), but there was no significant difference. The means of both groups show that they are
“neutral” in their perceptions of social media in the classroom to improve students’ learning
based on Table 1.
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Table 9
Independent Samples t-Test: Perceptions of Social Media in the Classroom to Improve Students’
Learning by Teacher Certification
Certification

N

M

SD

t

p

Perception

Yes

50

3.29

.81

-.85

.40*

Scores

No

3

3.69

.43

*Two-tailed p value
Years Taught
Years taught consisted of three groups (e.g., 1-10; 11-20; 21-40), and a one-way ANOVA
was used to calculate teachers’ perceptions of social media in the classroom to improve students’
learning based on years taught. As shown in Table 10, the results indicated that there was no
statistically significant difference at the .05 alpha level in teachers’ perceptions of social media
in the classroom to improve students’ learning based on years taught, F(2, 50) = .09, p = .92.

Table 10
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Learning Based on Years Taught

Years
Taught

Between Participants
Within Participants

SS
.11
32.75

Df
2
50

Total

32.86

52

56

MS
.06
.66

F
.09

Sig.
.92

Years at Current School
Years at current school consisted of five groups (e.g., 1-5; 6-10; 11-15; 16-20; >20), and
a one-way ANOVA was used to calculate teachers’ perceptions of social media in the classroom
to improve students’ learning. As shown in Table 11, the results indicated that there was no
statistically significant difference at the .05 alpha level in teachers’ perceptions of social media
in the classroom to improve students’ learning based on teachers’ years at current school, F(4,
48) = 1.16, p = .34.

Table 11
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Learning Based on Years at Current School

Yr. Current
School

Between Participants
Within Participants

SS
10.50
22.36

Df
4
48

Total

32.86

52

MS
.70
.60

F
1.16

Sig.
.34

Teachers’ Current Position
Teachers’ current position consisted of special education teacher, general education
teacher, elective teacher, and other teacher. A one-way ANOVA was calculated for teachers’
perceptions of social media in the classroom to improve students’ learning based on teachers’
current position. As shown in Table 12, there was a statistically significant difference at the .05
alpha level in teachers’ perceptions of social media in the classroom to improve students’
learning based on teachers’ current position, F(3, 49) = 4.05, p = .01. After running the Tukey
HSD Post-Hoc, as shown in Table 13, the mean value of teachers’ current position was
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significantly different between special education teachers and other teachers (p = .01, 95% C.I. =
[.17, 2.07]). As shown in Table 14, the other teachers’ mean perception score of (M = 3.88) for
social media used in the classroom to improve students’ learning was higher than the special
education teacher's mean perception score of (M = 2.76) for social media used in the classroom
to improve students’ learning. With a mean score of (M = 3.88), other teachers “agreed” that
social media should be used to improve learning, but on the other hand, special education
teachers’ mean score of (M = 2.76) indicated that they were “neutral” in their perceptions of
using social media to improve students’ learning based on Table 1.

Table 12
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Learning Based on Teachers’ Current Position

Teachers’
Current
Position

Between Participants
Within Participants
Total

SS

Df

MS

F

Sig.

6.52
26.34
32.86

3
49
52

2.17
.54

4.05

.01
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Table 13
Post-Hoc Tukey HSD Table: Perceptions of Social Media in the Classroom to Improve Students’
Learning Based on Teachers’ Current Position

(J) What is your
Mean
current position? Difference
Selected Choice
(I-J)
General Education -.43
Teacher
Elective Teacher (PE, -.84
music, Band, Art,
Drama, Choral, etc.)
Other
-1.12*
General Education Special Education
.43
Teacher
Teacher
Elective Teacher (PE, -.41
music, Band, Art,
Drama, Choral, etc.)
Other
-.69
Elective Teacher (PE, Special Education
.84
music, Band, Art,
Teacher
Drama, Choral, etc.) General Education .41
Teacher
Other
-.28
Other
Special Education
1.12*
Teacher
General Education
.69
Teacher
Elective Teacher (PE, .28
music, Band, Art,
Drama, Choral, etc.)
*. The mean difference is significant at the 0.05 level.
Dependent
Variable
Learning
Anova

(I) What is your
current position? Selected Choice
Special Education
Teacher
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95%
Confidence
Interval
Std.
Lower Upper
Error Sig.Bound Bound
.30 .47 -1.22 .35
.36

.10 -1.79

.10

.36
.30

.01 -2.10
.47 -.35

-.17
1.22

.28

.47 -1.16

.34

.28
.36

.08 -1.44
.10 -.10

.06
1.79

.28

.47 -.34

1.16

.35
.36

.85 -1.20
.01 .17

.64
2.10

.28

.08 -.06

1.44

.35

.85 -.64

1.20

Table 14
Means Groups in Homogeneous Subsets Table: Perceptions of Social Media in the Classroom to
Improve Students’ Learning Based on Teachers’ Current Position
What is your current
position? - Selected
Choice
Special Education
Teacher
General Education
Teacher
Elective Teacher (PE,
music, Band, Art,
Drama, Choral, etc.)
Other
Sig.

Subset for alpha = 0.05
N
8

1
2.76

2

27

3.20

3.20

9

3.60

3.60

.05

3.88
.15

9

Number of Subject(s) Taught
Number of subject(s) taught was divided into three groups (e.g., 1-2; 3-4; 5-6), and a oneway ANOVA was used to calculate teachers’ perceptions of social media in the classroom to
improve students’ learning. As shown in Table 15, there was no statistically significant
difference at the .05 alpha level in teachers’ perceptions of social media in the classroom to
improve students’ learning based on number of subject(s) taught, F(2, 50) = .40, p = .90.
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Table 15
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Learning Based on Number of Subject(s) Taught

Number of
Subjects
Taught

Between Participants
Within Participants
Total

SS
2.20
30.36
32.56

Df
2
50
52

MS
.48
1.21

F
.40

Sig.
.90

Years at Current Position
Years at current position was divided into three groups (e.g., 1-10; 11-20; 21-40), and a
one-way ANOVA was used to calculate teachers’ perceptions of social media in the classroom to
improve students’ learning. As shown in Table 16, the results indicated that there was no
statistically significant difference at the .05 alpha level in teachers’ perceptions of social media
in the classroom to improve students’ learning based on years at current position, F(2, 50) = .64,
p = .93.

Table 16
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Learning Based on Years at Current Position

Years at
Current
Position

Between Participants
Within Participants
Total

SS

Df

MS

F

Sig.

2.30
30.45
32.75

2
50
52

.79
1.25

.64

.93
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Number of Grade Levels Taught
Number of grade levels taught was divided into three groups (e.g., 0-1; 2-3; 4-5), and a
one-way ANOVA was used to calculate teachers’ perceptions of social media in the classroom to
improve students’ learning. As shown in Table 17, there was no statistically significant
difference at the .05 alpha level in teachers’ perceptions of social media in the classroom to
improve students’ learning based on number of grade levels taught, F(2, 50) = .86, p = .50.

Table 17
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Learning Based on Number of Grade Levels Taught

Number of
Grade
Levels
Taught

Between Participants
Within Participants
Total

SS
2.22
30.53
32.75

Df
2
50
52

MS
.56
.65

F
.86

Sig.
.50

Number of Social Media Used
Number of social media used was divided into three groups (e.g., 1-2; 3-4; 5-6), and a
one-way ANOVA was used to calculate teachers’ perceptions of social media in the classroom to
improve students’ learning. As shown in Table 18, there was no statistically significant
difference at the .05 alpha level in teachers’ perceptions of social media in the classroom to
improve students’ learning based on numbers of social media used, F(2, 50) = .01 p = .91.
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Table 18
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Learning Based on Number of Social Media Used

Number of
Social
Media
Used

Between Participants
Within Participants
Total

SS
1.41
31.45
32.86

Df
2
50
52

MS
.24
.69

F
.01

Sig.
.91

For research questions 3, there was a statistically difference in teachers’ current position
of social media to improve students’ learning between special education teachers and other
teachers. However, there were no statistically significant differences found for all other
demographic variables.
Research Question 4
Is there a statistically significant difference between teachers’ perceptions of the use of
social media in the classroom to improve students’ engagement and among the selected
demographics: (a) gender, (b) age, (c) race, (d) teacher certification, (e) years taught, (f) years at
current school, (g) teachers’ current position, (h) number of subject(s) taught, (i) years at current
position, (j) number of grade levels taught, and (k) number of social media used?
Gender
To answer this question, a t-test was used to calculate teachers' perceptions of social
media in the classroom to improve students’ engagement based on gender. The result of the
Levene’s test for equality of variance showed that the variance of the two groups were not
significantly different (F = 2.00, p > .05). As shown in Table 19, the independent samples t-test
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revealed that there was no statistically significant difference at the .05 alpha level in teachers’
perceptions of social media in the classroom to improve students’ engagement by gender, t(53) =
-.44, p = .66. Although female teachers’ perceptions scores (M = 3.48, SD = 1.18) were higher
than male teachers’ scores (M = 3.35, SD = .68), there was no significant difference between the
genders. The result of the independent samples t-test for equal variances was reported. Based on
Table 1, the means of both groups show that teachers are “neutral” in their perceptions of social
media in the classroom to improve students’ engagement.

Table 19
Independent Samples t-Test: Perceptions of Social Media in the Classroom to Improve Students’
Engagement by Gender

Perception
Scores

Gender

N

M

SD

t

p

Male

9

3.48

1.18

-.44

.66*

Female

44

3.35

.68

*Two-tailed p value
Age
There were five age groups (e.g., 21-30; 31-40; 41-50; 51-60; 61-70), and a one-way
ANOVA was used to calculate teachers’ perceptions of social media in the classroom to improve
students’ engagement based on the teachers’ age. As shown in Table 20, the results indicated that
there was no statistically significant difference at the .05 alpha level in teachers’ perceptions of
social media in the classroom to improve students’ engagement by age, F(4, 48) = 1.52, p = .21.
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Table 20
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Engagement Based on Age

Age

Between Participants
Within Participants
Total

SS
3.39
26.77
30.16

Df
4
48
52

MS
.85
.56

F
1.52

Sig.
.21

Race
There were two racial groups (e.g., white; Black/African American), and a one-way
ANOVA was used to calculate teachers’ perceptions of social media in the classroom to improve
students’ engagement based on the teachers’ race. As shown in Table 21, the results indicated
that there was no statistically significant difference at the .05 alpha level in teachers’ perceptions
of social media in the classroom to improve students’ engagement by race, F(1, 51) = .01, p =
.92.

Table 21
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Engagement Based on Race

Race

Between Participants
Within Participants
Total

SS
.01
30.15
30.16
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Df
1
51
52

MS
.01
.59

F
.01

Sig.
.92

Teacher Certification
A t-test was used to calculate teachers' perceptions of social media in the classroom to
improve students’ engagement based on teacher certification. The results of the Levene’s test for
equality of variance showed that the variance of the two groups were not significantly different
(F = .50, p > .05). As shown in Table 22, the result of the independent samples t-test for equal
variances was reported. The independent samples t-test revealed that there was no statistically
significant difference at the .05 alpha level in teachers’ perceptions of social media in the
classroom to improve students’ engagement by teacher certification, t(53) = -37, p = .72. There is
no difference between certified teachers and non-certified teachers’ perceived perceptions of
social media in the classroom to improve students’ engagement. Certified teachers’ perceptions
scores (M = 3.37, SD = .78) were lower than non-certified teachers’ scores (M = 3.53, SD = .51),
but there was no significant difference. The means of both groups show that they are “neutral” in
their perceptions of social media in the classroom to improve students’ engagement based on
Table 1.

Table 22
Independent Samples t-Test: Perceptions of Social Media in the Classroom to Improve Students’
Engagement by Teacher Certification
Certification

N

M

SD

t

p

Perception

Yes

50

3.37

.78

-.37

.72*

Scores

No

3

3.53

.51
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Years Taught
Years taught consisted of three groups (e.g., 1-10; 11-20; 21-40), and a one-way ANOVA
was calculated for the teachers’ perceptions of social media in the classroom to improve
students’ engagement based on years taught. As shown in Table 23, the results indicated that
there were no statistically significant difference at the .05 alpha level in teachers’ perceptions of
social media in the classroom to improve students’ engagement based on years taught, F(2, 50) =
.36 p = .70.

Table 23
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Engagement Based on Years Taught

Years
Taught

Between Participants
Within Participants

SS
.43
29.73

Df
2
50

Total

30.16

52

MS
.21
.59

F
.36

Sig.
.70

Years at Current School
Years at current school consisted of five groups (e.g., 1-5; 6-10; 11-15; 16-20; >20), and
a one-way ANOVA was used to calculate teachers’ perceptions of social media in the classroom
to improve students’ engagement based on years at current school. As shown in Table 24, the
results indicated that there no statistically significant difference at the .05 alpha level in teachers’
perceptions of social media in the classroom to improve students’ engagement based on years
current school, F(4, 48) = .61, p = .39.
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Table 24
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Engagement Based on Years at Current School

Yr. Current
School

Between Participants
Within Participants
Total

SS
2.44
27.70
30.16

Df
4
48
52

MS
.61
.58

F
.61

Sig.
.39

Teachers’ Current Position
Teachers’ current position consisted of special education teacher, general education
teacher, elective teacher, and other teacher. As shown in Table 25, the results indicated that there
was no statistically significant difference at the .05 alpha level in teachers’ perceptions of social
media in the classroom to improve students’ engagement based on teachers’ current position,
F(3, 49) = 2.37, p = .08.

Table 25
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Engagement Based on Teachers’ Current Position

Teachers’
Current
Position

Between Participants
Within Participants

SS
3.82
26.34

Df
3
49

Total

30.16

52
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MS
1.27
.54

F
2.37

Sig.
.08

Number of Subject(s) Taught
Number of subject(s) taught was divided into three groups (e.g., 1-2; 3-4; 5-6), and a oneway ANOVA was used to calculate teachers’ perceptions of social media in the classroom to
improve students’ engagement. As shown in Table 26, there was no statistically significant
difference at the .05 alpha level in teachers’ perceptions of social media in the classroom to
improve students’ engagement based on number of subject(s) taught, F(2, 50) = .47, p = .85.

Table 26
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Engagement Based on Number of Subject(s) Taught

Number of
Subject(s)
Taught

Between Participants
Within Participants
Total

SS
2.00
30.16
32.16

Df
2
50
52

MS
.57
1.21

F
.47

Sig.
.85

Years at Current Position
Years at current position was divided into three groups (e.g., 1-10; 11-20; 21-40), and a
one-way ANOVA was used to calculate teachers’ perceptions of social media in the classroom to
improve students’ engagement. As shown in Table 27, the results indicated that there was no
statistically significant difference at the .05 alpha level in teachers’ perceptions of social media
in the classroom to improve students’ engagement based on years at current position, F(2, 52) =
2.39, p = .97.
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Table 27
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Engagement Based on Years at Current Position

Years at
Current
Position

Between Participants
Within Participants
Total

SS
2.62
27.53
30.15

df
2
50
52

MS
1.31
.55

F
2.39

Sig.
.97

Number of Grade Levels Taught
Number of grade levels taught was divided into three groups (e.g., 0-1; 2-3; 4-5), and a
one-way ANOVA was used to calculate teachers’ perceptions of social media in the classroom to
improve students’ engagement. As shown in Table 28, there was no statistically significant
difference at the .05 alpha level in teachers’ perceptions of social media in the classroom to
improve students’ engagement based on number of grade levels taught, F(2, 50) = 1.16, p = .34.
Table 28
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Engagement Based on Number of Grade Levels Taught

Number of
Grade
Levels
Taught

Between Participants
Within Participants
Total

SS
2.70
27.46
30.16
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df
2
50
52

MS
.68
.58

F
1.16

Sig.
.34

Number of Social Media Used
Number of social media used was divided into three groups (e.g., 1-2; 3-4; 5-6), and a
one-way ANOVA was used to calculate teachers’ perceptions of social media in the classroom to
improve students’ engagement. As shown in Table 29, there was no statistically significant
difference at the .05 alpha level in teachers’ perceptions of social media in the classroom to
improve students’ engagement based on number of social media used, F(2, 50) = .23, p = .96.

Table 29
ANOVA Summary Table: Perceptions of Social Media in the Classroom to Improve Students’
Engagement Based on Number of Social Media Used

Number of
Social
Media
Used

Between Participants
Within Participants
Total

SS
.90
29.27
30.16

df
2
50
52

MS
.15
.64

F
.23

Sig.
.96

For research question 4, there were no statistically differences found between teachers’
perceptions of social media in the classroom to improve students’ engagement and all
demographic variables.
Overall, four research questions were examined to investigate secondary school teachers’
perceptions of social media use for classroom instruction to improve students’ learning and
students’ engagement and if their perceptions varied by selected demographic variables. All tests
were completed at the .05 alpha level. The results showed that teachers’ perceptions of social
media use for classroom instruction on students’ learning and students’ engagement were
“neutral” with mean scores of 3.44 and 3.38, respectively. There was a statistically significant
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difference found between teachers’ perceptions of the use of social media in the classroom to
improve students’ learning and teachers’ current position. Based on the Tukey Post-Hoc, the
difference was between special education teachers and other teachers (p = .01, 95% C.I. = [.17,
2.07]). There were no other statistically significant differences found between teachers’
perceptions of the use of social media in the classroom to improve students’ learning and the
other ten demographic variables. There were no statistically significant differences found
between teachers’ perceptions of the use of social media in the classroom to improve students’
engagement and all the demographic variables.
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CHAPTER V
SUMMARY, DISCUSSIONS, CONCLUSIONS, AND RECOMMENDATIONS
Social media plays a growing role in our daily lives (Greenhow et al., 2019). As the
existence of social media grows, it is imperative for educators and educational researchers to
better recognize the various roles and relationships that exist for social media in education, as
well as the trials and opportunities it poses for learning and teaching (Greenhow et al., 2019).
Social media have gradually emerged as a new way of interactions between teachers and
students, mostly in higher education, and is becoming a valuable communicative tool (Froment
et al., 2017). While most research on social media have been done in colleges, the number of
studies researching social media use at the middle school and high school levels are limited.
Therefore, the purpose of the study examined secondary school teachers’ perceptions of social
media use for classroom instruction to improve students’ learning and students’ engagement and
if their perceptions varied by selected demographic variables. This chapter includes a summary
of research methodology and findings, discussions, conclusions, and recommendations for future
studies.
Summary of Methodology and Findings
In this study, the population included 122 teachers serving in a secondary school district
in northeast Mississippi. Participants completed the online survey instrument, Social Media
Survey for Secondary Teachers, which was divided into five sections. With a 43% return rate, 53
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secondary teachers participated in the study. Descriptive statistics, ANOVA, t-tests, and Tukey
Post-Hoc HSD were used to analyze the teachers’ responses. The mean interpretation table
(Table 1) was used to interpret and summarize the findings of the study.
Research question one examined teachers’ perceptions of the use of social media in the
classroom to improve students’ learning. The overall mean was reported as 3.44 with a standard
deviation of 1.03 indicating that teachers’ perceptions of social media to improve learning was
“neutral” based on Table 1. In Section III, Improve Learning, participants had the highest mean
score of 4.30 “agree” on Question 24 indicating video, podcasts, and blogs are valuable tools for
teaching. On the other hand, participants had the lowest mean score of 3.00 “neutral” on
Question 21: Using social media as a learning tool to improve student literacy, and Question 25:
School districts should lift bans and allow schools to use social media. The results suggested that
using social media to improve students’ learning may not be perceived to be a high priority of
the teachers in the classroom.
Research question two examined teachers’ perceptions of the use of social media in the
classroom to improve students’ engagement. The overall mean was reported as 3.38 with a
standard deviation of 1.02 indicating that teachers’ perceptions of social media to improve
engagement was “neutral” based on Table 1. In Section IV, Improve Engagement, participants
had the highest mean score of 3.83 “agree” on Question 34 indicating videos, podcasts, and blogs
are valuable tools for teaching. On the other hand, participants had the lowest mean score of 2.92
“neutral” on Question 35: School districts should lift bans and allow schools to use social media.
The results also suggested that using social media to improve students’ engagement may not be
perceived to be a high priority of the teachers in the classroom.
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Research question three was “is there a statistically significant difference between
teachers’ perceptions of the use of social media in the classroom to improve students’ learning
and among the selected demographics: (a) gender, (b) age, (c) race, (d) teacher certification, (e)
years taught, (f) years at current school, (g) teachers’ current position, (h) number of subject(s)
taught, (i) years at current position, (j) number of grade levels taught, and (k) number of social
media used? The results of the ANOVA showed that there was a statistically significant
difference at the .05 alpha level in teachers’ perceptions of social media in the classroom based
on teachers’ current position (F(3, 49) = 4.05, p = .01). The Tukey Post-Hoc showed that the
difference was between special education teachers and other teachers (p = .01, 95% C.I. = [.17,
2.07]). The mean perception score of special education teachers, 2.76 (neutral), was significantly
lower than the mean perception score of ‘other’ teachers (besides general and elective teachers),
3.88 (agree), indicating that special education teachers did not perceive the importance of using
social media in the classroom to improve students’ learning. The results of the t-tests and other
ANOVAs indicated that there were no statistically significant differences between teachers’
perceptions of the use of social media in the classroom to improve students’ learning and among
other demographic variables.
Research question four was “is there a statistically significant difference between
teachers’ perceptions of the use of social media in the classroom to improve students’
engagement and among the selected demographics: (a) gender, (b) age, (c) race, (d) teacher
certification, (e) years taught, (f) years at current school, (g) teachers’ current position, (h)
number of subject(s) taught, (i) years at current position, (j) number of grade levels taught, and
(k) number of social media used? The results of the t-tests and ANOVAs indicated that there
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were no statistically significant differences between teachers’ perceptions of social media in the
classroom and all selected demographic variables.
Discussions
The purpose of the study examined secondary school teachers’ perceptions of social
media use for classroom instruction to improve students’ learning and students’ engagement and
if their perceptions vary by selected demographic variables. The findings of the study have
several implications for secondary school teachers’ perceptions of social media use.
Overall Perceptions of Social Media Use to Improve Students’ Learning and Engagement
The results of the study indicated that teachers’ overall perceptions of the use of social
media in the classroom to improve students’ learning and students’ engagement were
"neutral." Neutral is defined as not being aligned with or supporting any side or position
(Dictionary.com, n.d.), indicating that the participants may not perceive the importance of using
social media in the classroom to improve students’ learning and engagement at this stage. The
findings are consistent with Waters and Hensley's (2020) study that also showed teachers’
perceptions of the use of social media in the classroom to improve students’ learning and
engagement was “neutral”, meaning they did not support any side or position. In addition, the
participants agreed that video, podcasts, and blogs are valuable tools for teaching to increase
students’ learning (Question 24; M=4.30) and students’ engagement (Question 34; M=3.83), but
they perceived the least important whether school districts should lift bans and allow schools to
use social media in secondary schools so that students’ learning will increase (Question 25;
M=3.00) or be more engaged (Question 35; M=2.92).
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Social Media and Students’ Learning
For Section III, Improve Learning, the findings of the study showed the average mean
response was “neutral”, meaning that teachers may not have perceived the use of social media as
a priority, possibly because teachers may have had other resources to use already (Vasek &
Hendricks, 2016) so they perceived least important whether school districts should lift bans to
use social media in secondary schools to increase students’ learning. In addition, social media
could be possibly seen as a distraction. Marin et al. (2020) reported that teachers found that the
educational use of social media can be a distraction from learning. Also, social media may
disturb instructional practice since teachers need to spend more time looking over the students’
shoulders while they use social media to make sure the students are on the right material that is
being taught (Chang, 2016). Moreover, social media could be time-consuming too, especially
when teachers do not see its value or are unable to use such media for teaching and learning
(Greenhow et al., 2020).
Additionally, the teachers that participated in this study “agreed” that students should be
taught how to appropriately use social media for learning (Question 18; M=4.10) and learning on
social media would allow students to learn and study anywhere (Question 16; M=3.70).
However, when asked if social media should be incorporated into classroom instruction
(Question 13), the average mean (M=3.20) fell into “neutral”. These results may suggest a
potential gap in how teachers perceived the value and use of social media for students’ learning.
Teachers are aware of the potential and value of social media use in education, but do not have
enough awareness (Kaban, 2021). “How teachers perceive and make sense of social media in
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their minds will be a determining factor that gives direction and shape to their use of social
media” (Kaban, 2021, p. 490) for students’ learning and students’ engagement.
Social Media and Students’ Engagement
In Section IV, Improving Engagement, the average response was also "neutral."
According to Waters and Hensley (2020), social media comes with large amounts of
responsibility and work on behalf of the teacher to ensure that the social media is used to
enhance students’ learning. Participants did not agree or disagree in this section, possibly
because using social media in the classroom to improve students’ engagement may not be seen
as an option that they would consider. Teachers might not feel comfortable using social media,
or they think it is too much work to keep track of the students when they are on social media.
Social Media and Teachers’ Current Positions
The results of the study also indicated a statistically significant differences in teachers’
current positions and their perceptions of social media in the classroom to improve students’
learning. The special education teachers' mean score of 2.76, neutral, was lower than other
teachers' mean score of 3.88, agrees. Special education teachers’ mean scores indicated that they
were “neutral” when it came to using social media for students’ learning. This may be possibly
because they have students on the low end of the learning spectrum and social media might cause
distractions for their students. Also, due to working with students with Individualized Education
Programs/Plans (IEP) where students have different goals they are required to meet, special
education teachers may or may not have time to incorporate social media into their classrooms.
In addition to general and elective teachers, the other group of teachers' mean scores indicated
that they “agreed” with using social media in the classroom to improve students’ learning.
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Possibly with the pandemic, these teachers perceived the importance of using social media in the
classroom, or they may have become more comfortable with using social media in the classroom.
Social Media and Teachers’ Demographics
In addition to teachers’ current positions, no statistically significant differences were
found between teachers’ perceptions of the use of social media in the classroom to improve
students’ learning and all other demographic variables in this study. Additionally, no statistically
significant differences were found between teachers’ perceptions of the use of social media in the
classroom to improve students’ engagement and all demographics variables. This could have
been a result of the small sample size. Faber and Fonseca (2014) indicated that a smaller sample
size may prevent the findings from being determined, whereas a larger sample size might
strengthen the detection of differences. According to Andrade (2020), a sample that is larger will
be a better representative of the population and provide more accurate results. An appropriate
sample size makes the research more efficient.
Conclusions
The following can be concluded based on the findings of this study:
1.

The participated teachers kept neutral in their perceptions of the use of social
media in the classroom to improve students’ learning and students’ engagement.

2.

Based on the teachers’ current position, other teachers (besides general and
elective teachers) perceived social media as an important learning tool in the
classroom to improve students’ learning while special education teachers did not
perceive social media as an important learning tool in the classroom.
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3.

Teachers perceived that video, podcasts, and blogs are valuable tools for teaching
to increase students’ learning and students’ engagement.

4.

No differences were found between teachers’ perceptions of the use of social
media to improve students’ learning and the demographics: gender, age, race,
teacher certification, years taught, years at current school, number of subject(s)
taught, years at current position, number of grade levels taught, and number of
social media use.

5.

The selected 11 demographics analyzed for the study had no influence on
teachers’ perceptions of the use of social media to improve students’ engagement.
Recommendations for Future Studies

The following recommendations are made from the findings of the study:
1. More school districts should be studied for future research studies. Unlike this
study, data collection was limited to one single school district and certain grades
levels 6th-12th, a larger sample size is recommended for future studies that will
help researchers to further analyze and better validate findings. Also, the use of
more school districts with more grades will provide more data for comparison and
help to better understand teachers’ perceptions of social media use in the
classroom for students’ learning and students’ engagement.
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2. Qualitative topics about social media should be explored in future studies. In
addition to a quantitative study or online survey, qualitative studies are
alternatively recommended to investigate teachers’ perceptions of social media
use in the classroom for learning and engagement. More in depth research from
the qualitative perspective is recommended to further understand teachers’
perceptions of social media use for classroom instruction and its effect on
improving students’ learning and students’ engagement.
3. More research is recommended to explore the relationships between teachers’
perceptions and current position, especially special education teachers and other
teachers’ perceptions, and their use of social media to improve learning.
4. This study did not limit the different types of social media. Future studies should
focus on a specific type of social media.
This study did not find any significant differences in the teachers’ perceptions of social
media to improve learning and engagement for all the demographic variables except teachers’
current position. However, future studies should still look at how different demographic
information can possibly determine teachers’ perceptions of social media to improve students’
learning and students’ engagement.
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SOCIAL MEDIA SURVEY FOR SECONDARY TEACHERS
Section I:
Welcome! Fellow educator,
The purpose of this survey is to assess teachers' attitudes, perceptions, and utilization of social
media in secondary education. Please fill out this survey to the best of your ability.
The survey is divided into five sections. It should take approximately 15-20 minutes to
complete the survey. For the purpose of this survey, “social media” includes all social media.
Examples of such social media include Facebook, Twitter, and YouTube.
By completing this survey, you are agreeing to participate in this study. If you have any concerns
or questions about your rights as a participant, please contact Beverlee Jackson at (662) 4186953, email address: bmh103181@yahoo.com.
Thank you for your time and participation!
Survey Instrument Statement and Questions
Section II: Demographics
1. What is your gender?
o Male
o Female
o Other
2. How old are you?
o 21-30
o 31-40
o 41-50
o 51-60
o 61-70
3. What is your race?
o White or Caucasian
o Black or African American
o Latino/Latina
o Asian American
o Native American
o Mixed Ethnicity
o Other
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4. Do you have a teacher certification?
o Yes
o No
5. How many years have you been a teacher?
o 1 – 10 years
o 11 – 20 years
o 21 – 40 years
6. How many years have you been teaching at your current school? ______
7. What is your current position?
o Special Education Teacher
o General Education Teacher
o Elective Teacher (PE, Music, Band, Art, Drama, Choral, etc.)
o Other, please indicate___________________________
8. What subject are you teaching? ______________________________
9. How long have you been in your current position? _________________________
10. What grade level(s) do you teach now? Select all that apply.
o
o
o
o
o
o
o

7th
8th
9th
10th
11th
12th
Other

11. What type of social media do you use?
o Facebook
o Twitter
o Edmodo
o Instagram
o YouTube
o Flickr
o LinkedIn
o DropBox
o WordPress
o Others______________________

104

Section III: Perceptions of Social Media to Improve Learning
12. Social media can be a valuable tool for collaborative learning.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

13. Social media should be incorporated into classroom instruction.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

14. Students should be able to take quizzes through social media.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

15. Learning on social media would be easy for students because they are already familiar
with all of its functions.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

16. Learning on social media would allow students to learn and study anywhere.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree
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17. It would be easier for students to complete classwork and assignments if they could use
social media.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

18. Students should be taught how to appropriately use social media for learning.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

19. Students should be able to use social media as a learning tool in my classroom to
improve learning.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

20. Using social media for learning in my classroom would benefit students’ learning.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

21. Using social media as a learning tool in my classroom would improve student literacy.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

22. Students should be able to use social media to access course content.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree
106

23. Students should be able to use social media to practice skills taught in class.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

24. Video, podcasts, and blogs are valuable tools for teaching, and they increase student
learning.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

25. School districts should lift bans and allow schools to use social media in secondary
schools so that student learning will increase.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

Section IV: Perceptions of Social Media to Improve Engagement
26. Using social media in the classroom would increase my students’ engagement in
learning activities.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

27. My students would be more likely to ask for help if they could communicate through
social media.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree
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28. Students should be able to easily view course materials (syllabus, notes, and/or
assignments) through social media.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

29. Students should be able to access Educational Management Systems (e.g., Google
Classroom, Haiku Learning, Canvas, Blackboard, Schoology, Moodle, ClassDojo,
Kahoot, etc.) through social media.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

30. Students should be able to participate in discussion forums through social media.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

31. It would be easy for students to engage in classroom discussions with other students
through social media.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

32. Students would be more motivated to learn if they could use social media during class.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree
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33. Students would think it is fun to use an interactive social media during classroom
instruction.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

34. Videos, podcasts, and blogs are valuable tools for teaching, and they increase student
engagement.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

35. School districts should lift bans and allow schools to use social media in secondary
schools so that students will be more engaged.
o
o
o
o
o

Strongly Disagree
Disagree
Neutral
Agree
Strongly Agree

Section V: Teacher Opinions on Social Media Use
Do you currently use social media in your class? If so, how do you use it in your class? Please
write below in the text box.

Concerns or other question
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Protocol ID: IRB-21-121
Review Type: EXEMPT
Principal Investigator: Chien Yu
You are receiving this inactivation notification for one of the two following reasons:
1) Exempt Determinations:
This protocol is has been granted an exemption determination. Based on this exemption, and in
accordance with Federal Regulations which can also be found in the MSU HRPP Operations
Manual, your research does not require further oversight by the HRPP.
Therefore, this study has been inactivated in our system. This means that recruitment,
enrollment, data collection, and/or data analysis can continue, yet personnel and procedural
amendments to this study are no longer required. If at any point, however, the risk to participants
increases, you must contact the HRPP immediately.
2) Non-Exempt Approvals (Expedited or Full Board):
A request to inactivate (with the submission of a final report) your non-Exempt protocol was
submitted and approved. If this is the case, there should be no further data collection or data
analysis conducted under this protocol.
For additional questions pertaining to this study, please contact the HRPP at
irb@research.msstate.edu.
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359 Commerce Street • P.O. Box 656 662-494-4242 OFFICE OF THE SUPERINTENDENT West Point, Mississippi 39773
Fax: 662-494-8605

March 8, 2021

To Whom It May Concern,
This letter grants permission for Beverlee Jackson to recruit teachers and
assistant teachers, grades 6th - 12th, in West Point Consolidated School
District to anonymously complete a survey to aid in her research towards
a Doctor of Philosophy degree through the Instructional Systems
Leadership and Workforce Development Program at Mississippi State
University.
Sincerely,
Burnell McDonald
Superintendent
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Mississippi State University
Informed Consent Form for Participation in Research
Title of Research Study: Teachers’ perceptions of using social media for classroom instruction
in secondary schools
Researchers: Beverlee Jackson, Mississippi State University
Procedures: Due to your expertise in teaching and technology, I would like to ask you to
participate in a research study. If you participate in this study, you will be asked to complete a
survey and provide feedback as one of people serving as the panel of experts. At the conclusion
of the survey, you will list any concerns you have about the survey and or any of the questions.
You will also respond to the following questions?
•
Were there any questions that were not clear?
•
Should I re-word any questions?
•
Do you feel that the questions are in the correct sections?
•
Do any questions need to be deleted?
If you have any other questions or concerns about this research project, please feel free to contact
Beverlee Jackson at 662-418-6953 or bmh33@msstate.edu.
Please click on the link below to begin or copy and paste the URL below into your internet
browser:
Thank you for your time!
Sincerely,
Beverlee Jackson
https://msstate.co1.qualtrics.com/jfe/form/SV_3f0aegDxAv6igdM
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Title of Research Study: Teachers’ perceptions of using social media for classroom instruction
in secondary schools
Researchers: Beverlee Jackson, Mississippi State University
Procedures: I would like to ask you to participate in a research study. If you participate in this
study, you will be asked to complete a survey that will take about 20 minutes to complete.
Questions
If you have any questions about this research project, please feel free to contact Beverlee
Jackson at 662-418-6953 or bmh33@msstate.edu.
Voluntary Participation
Please understand that your participation is voluntary. Your refusal to participate will
involve no penalty or loss of benefits to which you are otherwise entitled. You may
discontinue your participation at any time without penalty or loss of benefits.
Please take all the time you need to read through this document and decide whether you
would like to participate in this research study.
If you decide to participate, your completion of the research procedures indicates your consent.
Please keep this form for your records.
Please click on the link below to begin or copy and paste the URL below into your internet
browser:
Thank you for your time!
Sincerely,
Beverlee Jackson

https://msstate.co1.qualtrics.com/jfe/form/SV_9BSwuBYmQNoWAke
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On Thu, Jun 4, 2020, 1:46 PM Machtmes, Krisanna <machtmes@ohio.edu> wrote:
Ms. Jackson,
I am so sorry it has taken me some time to respond. You may of course use the survey for your
own research.
I have reached out to Dr. Rodney Johnson, and he wishes you to use the survey. You have his
permission. Here is his email address:
rodney7232@yahoo.com
We wish you well in your future scholarship.
Krisanna

Krisanna Machtmes, Ph.D.
Associate Professor, Research Methods and Evaluation
Patton College of Education
Ohio University
302E McCracken Hall
740.597.1323 (office)
machtmes@ohio.edu
@machtm - twitter
Phi Kappa Phi National Honor Society Chapter President
phikappaphi.org
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